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Introduction

This review of the evaluation component of the 1970-1971 sponsor reports

consists of three parts. Part I is a sponsor by sponsor summary analysis of

the evaluation component of the 1970-1973 program. Eack summary analysis

consists of the following five parts: Nature of the program; Process measures;

Product measures; Conclusions of the sponsor; and Reviewer's comments.

/ Part II consists of a listing of the procoss and product variables each

sponsor ncasured. Part II also codes tha measures according to a classification

system described in that section. In addition it summarizes the findings

whoro possible and appropriate.

Part III is a presentation of the measures used on a matrix with the

sponsors along one dimJnsion of the matrix and the classification system

described in Part II along the other dimonsion.

In this roviow, product and process roasures are dcflnad as follows:

Product r-nsure: Any reasuro designed to assess any aspect of pupil

growth whether cognitive, affective, social, physical health, etc.

Process meanums Any measure designed to assess any aspect of the

procoss by which the sponsor hoped to accomplish the product goal of pupil

growth. Processes include such things ar classroom activitios, toachor

behavior, individualization of instruction, toachor training, parent skill

in toaching, teacher attitudes etc.

To bo suro that no sponsor evaluation data from 1970-1971 was missed,

the roviowors carefully road all sponsor roports and accompanying material.

Many reports wore very poorly organized. Thoir data was presented in such a

fashion that it might appear almost anywhere in the reports or appendices to

reports. In one case some of tho 1970-1971 data oven appeared in a section

titled "Projected Goals and Procoduros."
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In addition, each sponsor was phonod (all but two were reached) and asked

for clarification, whore nocossary, for additional data that may have become

available sinco the report was produced, and in some cases for data referod to

in the report, but not there. In addition, the sponsors wore asked about the

possibility that any local communities might havo gathered data not included

in tho sponsor's reports. Tho data given in this review incorporated that

data in the original report and additional data sent by the sponsors to the

reviewers. It dons not include local district data not included in tho

sponsor's report.

iii
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Part Ii Evaluation of Follow Through Programs by Follow Through

Sponsors 1970-19711 A Summary, Analysis, and Review

This soction of tho report prosents tho evaluative data that was gathered

by each of the Follow Through sponsors in the 1970-1971 school yoar. The data

are presented sponsor by sponsor. Data and conclusions that relate to process

variables are presented first followcd by data and conclusions relativo to

product variables. Whilo in many instances the process variablos may bo

considered legitimate end products in themselves, thoy aro considered here to

be aspects of the process by which tho sponsors hope to accomplish the goal

(product) of pupil growth.

.
The-summary for oach sponsor contains tho following soctionsi Naturo

of tho program; Process moasures; Product measuros; Conclusions of the sponsor;

Reviewer's comments.
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Interdependent Learnini7 Model, Institute for Developmental Studies,

New York Univc.sity.

Nature of the Model

This model represents a transactional approach that focuies both

on the learner and on the social interacture matrix within which learn-

ing occurs. It advocates the use of group process strategies that allow

for individual outcomes. Much use is made of Transactional Instruction-

al Games which use some elements of programmed instruction in social

interactional formats. The model contains elements of both open class-

rooms and individualized program approaches, but is distinguished mainly

by its strong focus on structured small group ihteraction on one of the

baiic experiences out of which learning emerges. Objectives for

learners emphasize autonomy, positive self concept, sense of mastry,

internal locus of control, positive attitude toward school, basic

skills, and social skills.

Pr,cess ::ea cure

Teacher AttItu,le Tow9.rd I L :4 Follow Throurth: Teachers at one of

the three sites (Atlanta) were given a teacher attitude questionnaire.

Some of the findings are summarized below. Apparently there were about

35-40 teachers involved.

At]anta Telohcr Cucstionnai re Data

Po children seem to be more involved and active because of Follow Through?

Yes, definitely 22
Possibly 9
No 0
Lack of experience to make comparison 4



Do you think it's realistic to say the game formats help children gain

control of their own learning?

Merely educational jargon 2

There is some evidence 17

Encourages enthusiasm for learning 16

Did you receive enough written information about Follow Through?

Yes 23

To some extent 8
.!

No
f 5

Could you get Follow Through based materials when you needed them?

Almost always 13

Sometimes 20

Almost never 2

Were you able to develop your own classroom objectives because of

Follow Through support and encourezement?

Yes 18

To some extent 16

No 2

Do you have reason to believe that parents visited your class more

often due to Follow Through?

YPs
Not sure
No

13

15

4

Product Measures

Decodin7, Skills (phonics) : One of the curricular materials used is

a program called "Direct Aide to Decoding" (DAD). It teaches phonics

skills. To measure achievement of these skills the sponsor developed a

test called the Reading Criterion Test (RCT). Follow Through children

and comparison groups of non-FT children in K, 1, 2, and 3 at Atlanta

were tested in May of 1971. Follow Through children were substantially

ahead of non-FT children in K, 2, and 3, but substantially behind NFT



children in grade 1. "It seems that a large portion of these first

grade non-Follow Through children had attended a special open classroom

experiment in which phonics skills may well have been taught." (Page 6

of section II of sponsor report.)

Achievement as Measured by Metropolitan Achievement Test: The

Metropolitan Achievement Test was given pre and post to 1st, 2nd, and

3rd grade children at Atlanta as well as to comparison groups in grades

2 and 3. In New York, the MAT was given to 76 second graders in April

of 1971.

Grade 2 *few York MAT Data (April 19711:

11d. Knowledge

3.39

Reading
2.71

Total
2.93

3

Atlanta MAT Data (Grr.ee eovivalents)

Grade

Grade

1 (Post Only)
Follow ahrol:sh
Non Follow Through
2

Follow Throu:;h
Non Follow 'Through

Wd. Know. Wd. Mean.

1.5 1.5
1.4 1.4

Pre Post Pre Post

1.5 2.1 1.4 2.0

1.5 1.6 1.3 1.7

Read.
1.5

1.3
Pre Post

1.4 1.6

1.5 1.7

Math
1.6
1.4

Pre Post
1.4 2.2
1.4 1.6

Wd. hnow. ii i. Ycan.

Grade 3 . Pre Post Pre Post

Follow Through 1.8 2.5 1.7 2.3

Non Follow Through 1.9 2.4 1.9 2.3

hcaa.

Pre Post
1.8 2.5

1.8 2.3

Spcii.

Pre Post
1.7 3.0

2.1 2.6

Math Comp.

Grade 3 Pre Post

Follow Through 1.7 2.5

Non Follow Through 1.9 2.6

Math Concept
Pre Post
1.8 2.5
1.9 2.5

Prob. Solve.
Pre Post
2.0 2.8
2.1 2.6

. 41
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Readiness Shills: Metropolitan Readiness Test was administered to

FT and NFT children ac the beginning of grade 1 (Presumably this means

children who had been in the FT and NFT kindergartens but this is not

stated.). Follow Through children were higher on total (48.8 to 42.2)

as well as on all subtests. Nature of comparison group is not given.

Conclusions of the Sponsor

"Follow Through children are seen as being more active in partici-

pating in their own learning and more willing to aid in the learning of

others...Generally the teachers express positive attitudes toward Follow

Through...One aspect of Follow Through that has not proven to be as

successful as we would like is parent involvement.

Reviewers' Comment.

Evaluation that was done in 1970-71 seems to be only that which was

4.1, ,r 4-1, .44,4,..4^4,.. in .4.1-1^11 the mnAn1 0-nn-r*nt..1/44.vaAv v- r----

ed. Atlanta did a fair amount, New York practically nothing, and

Lansing nothing at all. However, a large number of instruments are

under development according to p. 2 of section II of sponsor report.

Both process and product instruments are being developed. The process

instruments appear to be aimed at getting at processes essential to the

model. Most of the product instruments appear (although one can't tell

for sure) to be so instruction-related that the instruction will be

teaching the test and any comparisons with non -FT will be meaningless.

The Reading Criterion Test used at Atlanta in 1970-71 may be an example

of this. It apparently tested whether the children learned the specific

sound blends, eve patterns, etc. that were taught in the DAD program,

but didn't test how well children could read words or much less how well

they could comprehend what they read.

1 I



Also, none of the product measures proposed really appear to get

at autonomy or many of the other goals for learners that the model

considers most important outcomes for students.

The copy of the report the reviewers had did not contain the

material that the table of contents indicated would be in Section III.

The report arrived on December 30, so there was no opportunity to

check it out; but from the titlzs and from the body of the report

it does not appear that it contains any additional evaluation data.



The Home-School Partnarthi : A Motivatinnal An roach Southern Univer-

sity and A. & ;-1. Gellnnu

Nature of the Model

The primary focus of the model is on developing positive forces in

the home environment to stimulate learning. This is accomplished through

three aspects: a parent aid program, en adult education program, and a

cultural and extrecurricular.progran. The pnretn aide program involves

the recruitment and training of parent aides to serve as home teachers

and parent interviewers. An adult education program focuses on provid-

ing parents with opportunities to graw,.develop, attain certification

or job requirements and in this way to provide compelling evidence to

children that learning is desircable and rewarding. The cultural and

extracurricular pregrarri encourages pprentin and Ghildren to particiratu

in activities s.ich as imtruments p-r vocal music, art, drawing, dancing,

physical fitness, sewing, concerts, civic activities, etc.

PrO7enS ilr'1107:27;

Attitt. of Har-t? Terichnrs and P'ront Interviewers: A "Survey of

Participant Attitudes" was completed by home teachers and parent inter-

viewers at each of the two sites in which the model operated. There is

no indication of the number of home teachers or parent interviewers that

completed the questionnaire. Dr. Johnson didn't know either but said

he would check it out and send the information but so far it hasn't been

received. Data is reprrted in terms of the percent that responded in

certain ways. The ponstionnaire ask for information about how they came

in contact with Follow Through and what Follow Through activities they

have been involved in. Then it asks for free response answers to questions



such as a list of things liked most about Follow Through, liked least

about FT, and suggested improvements. Data for Nashville is given on

pages 43-46 6f the sponsor report and data '' '. 133-Manhattan is

given on pages 47-53. It is interesting t .t.e that in Nashville 52%

of Home Teachers and 83% of Parent Interviewers indicated that there

were no least liked features while in Manhattan no Home Teachers or

Parent Interviewers gave that response. Dr. Johnson said that the in-

structions and conditions of administration were the same in both cities.

Classroom 0:-.7ervation: A Classroom Observation Form was developed

by the sponsor to assess pupil activities, teacher-pupil relationships,

teacher-home relationships, and general information. The instrument

was used in'hoth sites near the beginning of the year and near the end

of the year. Seme oats Di prebentod on panes 57-62 of the sponsor report.

Not much of subs'anco is reported. In one locat.ion attendance was 90% in

the first observation and 91% in the second "indicative of the fact teat

some gains have been made in the area of attendance."

Either Prr1,- MPa3urds: According to the report the following in-

struments were also used as process measures: Enrichment Activities

Questionnaire, Adult Education Questionnaire, Parent Interview Form, Home

Teacher Form, and Survey of Teacher Attitudes. (pp. 55 and o of sponsor

report) Humver, no data is given for any of these. Dr. Johnson indicates

he would send data from those mmaJres, but they have not been received.

Product Mere ^urea11......= ..w...........

No product evaluation was done by the sponsor.

Conclusion of nnennor

"From the material contained within this report, it is evident that

the Home-School Partnership Model has made great strides in advancing the
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. rs of educators ano parents in lifting standards of education and

standards of living for children within communities serviced by the ap-

proach. The positive effect the model has had on the communities involved

is also evident. Concommitent with this has been the manifestation of

redoubled efforts of all persons concerned...It is our opinion and that

of others that the Home-School Partnership Model is essential to every

community. We are working for continued success." (p. 63 of sponsor

report)

"Since the Follow Through Program has been in existence many desir-

able changes have taken place in regard to Follow Through parents, teach-

er's, and children. Changes noted in parents include: Greater interest

and more participation in school affairs...Changes noted in teachers in-

clude: More tolerant and apprecia,ivu of parent visitation ana partici-

pation, More individual attention given to children..., Improved teaching

techniques for disadvantaged children. Changes noted in children include:

Greater interest in school, Remarkable progress in academic achievement,

Greater exhibition of confidence in regard to self- expression. Fewer ab-

sentees due to the services offered by the program." (pp. 28-29 of spon-

sor report)

RevinunrIs Cnmmnnts

If the conclusions of the sponsors are to be believed they have

found the answers to the world's problems. Unfortunately they do not pre-

sent any data which supports any of their conclusions. Dr. Johnson indi-

cated that he w9uld find and send the data upon which those conclusions

are based, but this reviewer suspects that he is still looking.

R1
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The sponsor appears to he aware of the processes which it would make

sense for him to assess, but the instruments with which assessment is

planned don't appear very refined. One wonders why two of the instru-

ments are so classroom related when the model is a non-classroom model.

(Classroom Observation Form and Survey of Teacher Attitudes)

There was no effort at product evaluation even though they made pro-

duct related conclusions. Ultimately product measures will be required

to assess the model's effects on children.

.
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The M/themanpnic Activities Pronram, University of Georgia

Nature of the Model

The model is based on a set of sequentially structured curriculum

materials of increasing order of difficulty that make possible the suc-

cessful engineering of the cducatiynal environment. Teachers are encour-

aged to maintain a careful balance between highly structured and rela-

tively low structured learning situations, between small group and in-

dividual learning activities, and between the level of conceptual material

and the child's capability. Curriculum includes Language Arts, Math,

Science,. Social Studies, Art, Music, and Physical Education. The curri-

culum materials are broken up into small teaching units that permit

Systematic sequ2ncing of ccnccpts and invclve active participation (e.g.

manipulation or concrete materials) on the part of each child, the cur-

riculum 1c:quires small group instruction, teacher aides, a physical en-

vironment which permits several small groups to be simultaneously en-

gaged in different activities, and the availability of sequentially in-

structed learning materials.and "educational games".

Prone ,s V;,:41ltreS

Project ITnipm7ntatinn in Each Community: On the basis of the com-

bined judpmcnts of the Follow Through staff each community was evaluated

on a number of dimensions such an administrative support, competence of

staff director, effectivemss of PHC, curriculum implementation, psycho-

logical services, etc. These evaluative judgements are given on pages

47-58 of the sponsor report.

Product Measures11.01. .
The impression that one gets from the sponsor report (e.g. "Spring

testing completed two years of standardized lchievement testing in moat
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of our projects. During the post year we have been able to establish a

computer-based information retrieval and analysis system. Complete re-

ports with respect to each of our projects will become available during

the next year." .pp. 40-41 of sponsor report), and from telephone con-

versations with Dr. Smock is that the sponsor has planned and is gather-

ing data for a rather extensive product evaluation plan. 1970-71 uas

apparently the second year of the plan which involves gathering pre and

post data on FT groups and toirparison groups in each community. Metro-

politan Readiness Test Data is collected pre and post kindergarten and

pre grade 1. California or Stanford Achievement test is collected post

grbde 1 and pre and post grades 2 and 3.

However, thane data are not presented in the report except for some

aspects of it includ2d in tuo "Sanple stage 1 project reports" included.

In phone conversation with Dr. Smock, he suggested that they do indeed

have a large data bank of standard zed test data, but that the data is

not readily accessible at this point. Also, he is very hesitant about

giving out information until they have the whole three year cycle anal-

yzed including a "rational analysis" of the measures used.

The two "sample stage 1 project reports" included in the sponsor

report are ES the report writers said they would be: minimally in-

formative". (p. 121 of sponsor report). The sponsor report goes on to

suggest that while they are minimally informative they are "necessary

to achieve the main purpose or this 'illustrative' presentation." (p.

121 of sponsor report) TAO sample reports (pp. 122-137 of sponsor re-

port) give some descriptive commentary (and in some case data) comparing

incoming groups and end of year groups with national norms and non-FT

7
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groups. It was not easy for the reviewers to follow the logic in the

presentation. It is full of statements such as "In the Spring '70 FT

averaged lower than non-FT but FT started lower (Fall, 1969) and in

the Spring are only slightly below the national norm; Spring '71 FT

averaged higher than non-FT but FT started higher, however,
FT (Fall,

'70) started at the same place FT started in Fall '69." (p. 127 of

sponsor report)

Conclusions of Sponsor

The sponsor makes no conclusion type of statements with regard to

process. .With respect to product measures given in the "sample stage

1 project reports" the sponsor says, "It should be emphasized, again,

that data presented in this section is preliminary descriptive data.

Thereforo, there is no attempt to make interpretations or conclusions

except in the form of hypotheses to be considered for further statistical

and/or research analysis." (p. 121 of sponsor report)

Later under a heading "General Conclusions" the following statements

are made, "Follow Through is averaging higher than non-FT, where compari-

son group data is available. Non-low income groups are averaging high-

er than low income groups. Maturity 2 program (in second year of oper-

ation) at grade K shows groups with average scores greater than groups

ending a maturity 1 program in grade K. Program irogress is much more

evident in kindergarten than in first grade whet-. you compare a maturity

2 grade 1 program with a maturity 1 grade 1 program. This may indicate,

among other things, the greater potential of improvement at an earlier

age, or may reflect differences in the program adequacy, or implementa-

tion at the two levels." (p. 137 of sponsor report)

(3
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Revie.Jer's Comments

Process CValuation: There appears to be little systematic effort

at-assessing the degree to which various aspects of the model are being

carried out in the classrooms. The assessment of date has been a judge-

ment by the liaison worker as to the degree of implementation of each

curricular area in each classroom.

Product Evnluatien: It looks as though the sponsor has a very ex-

tensive program of standardized achievement data collection (pre and

post as well as comparison) going. However, the sponsor has not expli-

citly or clearly described his evaluation design, procedures, or intend-

ed'analysis.

The hesitancy (or inability) to report the data collected in the

first two veers seems strange. It is understandable (in fact commendable)

that a three year evaluation plan was designed. However, there ..s no

apparent reason why the three year design could or sh2uld not have in-

cluded preliminary feedout of data at the one and two year points.

While the product evaluation design is seemingly very extensive and

potentially will provide very useful data, it is limited to standardized

achievement tests for data. Yet the sponsor indicates that there are at

least three objectives that are unique to his model. (pp.118-119 of

sponsor report) Some attempt to measure attainment of those unique objec-

tives would be expected.

: ,' . ! ; 0 1 9
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California Prncrss Mndel Follow Throunh Prnoram, California State Depart-

ment of tducALaun

Nature of thp Model

This model embraces a diagnostic -prescriptive approach to instruc-

tion. The major objective is to assist local communities in identify-

ing educational objectives for its schools, in identifying and develop-

ing tools and instruments for diagnostic purposes, in developing systema-

tic behavioral objectives based on the diagnostic findings, in identifying

teaching strategies, resources, etc. which will provide instruction adapted

to individual student needs, learning styles, and rates.

Prcicesn M-peures

Pr.r:,nt Attitutl!r:s About and InvolvoTent in Follow Thrrunh: A ques-
aMINON

tionnaire titled "P,.rent 1"--- Arcut the Follow Through Program" wag

sent to all Follow Threenh Parents. The percentage of return was not

given nor wai the total number of returns given. Some data fiamthe ques-

tionnaire follews:

Pti'rrnt Onn.7tion-.airr D-Itry

Item
Percent of "Yrs" Rrbnonn,!s- .

Do you feel that the FT program is different

from re:jul;,:r school ororan?
80

Is your child interested in school this year? 95

Have you talt:rd to child's teacher about pro-

gress in school?
86

Have you visited FT clubs?
66

Have you helped your child's class? 55

Have you helped your child with school work

at home?
89

Have yuu attended one or more Follow Through

parent meetinr;si
64



Parent Advisory Committee Attitudes: All PAC Members were asked to

complete and return a "Policy AdVlsory Committee Ideas on the Follow Through

Program for 1970-71" questionnaire. The total number and pecent of re-

sponses is not given.

PAC Ouestionnsire Data

Item Percent of "Yen" Rerconsps

Working on PAC ties been valuable .for me
personally 82

PAC helps parents sed school people to
understand each otsss better 91

PAC is very importer's :- our community 86
School prussic really listen to the ad-
vice of 13;.0 71
PAC gives Follow Threuf3h parents the
opportunity to iTeet etner parents with
common preblems 79

Duties Perfersrel nv A!dis-: A "Questionnaire for Follow Through Aides- -

Subject: Follow Through Duties" was given to teacher aides. The total

number and e:!rcent of responses is not given. Most aides reported that

they frequently worked with children in large and small groups or en an

individual basis. The majority also spent a great deal of time preparing

materials and food and arranging the room for instruction. Aides rarely

planned activities for pupiln or worked with paretns at home or in the

classroom. ,

Other Process reasures: A "Questionnaire for Teachers" was given to

teachers to get their impressions of Auxiliary Services, Parent Involve-

ment, Aspects of the Instructional Program, and Adequacy of Pre and In-

service Staff Development Meetings. Teachers were also given a "Question-

naire: Teacher-Subject: Actual vs. Ideal Classroom" in which they checked

actual classroom practices with ideal classroom practices as they perceived

,1
.: .) 4 / A
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them and gave reasons for discrepanctes. Primary reasons given for dis-

crepancies were insufficient teaching time, insufficient preparation in

diagnostic techniques, limited consultation services, and too much em-

phasis on covering particular content.

Product Me35ores

"Roadicr,ss" at pad of Kinr!ernartrn: At five or the six sites, Metro-

politan Readeness Tests were administered at the end of K. At the other

site the Test of Basic Experiences was administered. In five of the six

sites a comparison nroup was also selected and tested. Comparison groups

are said to be similar in every way and in most cases adjacent to the Fol-

loil Through grcips.

End of Kindr?rrarten "Rr!adinr,ss" Onto

MetropAILLIn R2JinLss TcEt

District Follow Thrnunh

N

Comporicnn

N Mean Mean

Lamont 74 57.57' 42 41.31

Los Angeles 173 62.32' 59 45.81

Ravenswood 138 66.21' 62 57.16

San Jane 188 56.48' 52 50.59

San Pasgual 27 55.41 ea IIM lim ea

Test of Basic Experiences

Oakland

Language 191 22.08' 117 20.87

Math 191 21.62' 118 20.81

Differences significant beyond .05 level

Roadinn at end of Grad!! 1: The Cooperative Primary Reading Test was

administered to students at the end of Grade 1 at all six locations. Com-

parison group data was gathered at four sites.

1 1 , :, ;,, 2



Primary ReFdinn Tcst Data- End of Grade 1

Districts Follow Throileh Comparison

N Mean N Mean

Lamont 77 18.15 410410 OD

Los Angeles 120 21.27 191 18.46

Oakland 207 26.88 56 25.80

Ravenswood 147 26.33 97 23.40

San Jose 167 20.40 80 19.82

San Pasqua]. 42 24.05

Differences significant beyond .05 level

410410

Concluaion of Snnnsnr

"The achievement test results for kindergarten showed that at the

end of the schnol year Follow Through children in all districts compared

favorably to similar children in the local community On the whole, the

data was encouraging. Test scores, as cell as records and questionnaires

to participants, revealed that Follow Through had a substantial impact on

children, parenl.s, teachers, t e school, and the community." (p. 28 second

section of sponsor report)

Revirer's rer-ents

The sponsor made a real effort at getting each district to gather

meaningful data in a uniform manner. A rather extensive evaluation manual

Was sent to each district specifying the data to be gathered and the form

in Lhich it should be reported to the sponsor. All but one, of the districts

did indeed send a rather extensive evaluation report to the sponsor (copies

were sent to the reviewers upon request).

Process M.msureq: The process measures for the most part, were

gathered from anonymous questionnaires returned in the mail. The percent

of response was not indicated, but in some cases it seems to have been

3
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somewhat low. Any conclusions based on this data is threatened by poten-

tial volunteer bias. More valid data may have been gathered from a re-

presentative sample that was interviewed or at least followed up until

the questionnaires were returned.

The primary process which the model is interested in achieving is

the diagnostic-prescriptive teaching idea. The process measures used

did not give strong evidence about the degree to which this was occurring.

This may be an area where process measuring needs strengthening.

Product Ma.talT.es: Since the model didn't specify objectives pecu-

liar to the mooel, and since most of tha emphasis seems to be on intel-

lectual outcomes, the restricting of product measures to cognitive ones

may not be a serious shortcoming. The inclusion of comparison groups in

each community is a big plus for the sponsor's evaluation ccoign. Houever,

with the rela'Avely small amount of extra effort that pre-tests in the

Follow Through and Comparison groups would have required, one would have

felt more conrident that the FT groups and the Comparison groups actually

were similar to begin with.



Southonst Educational Duvrildnment Laborntory Model

Nature of the Model

This model seeks to provide teaching techniques and curriculum materi-

als to meet the needs of non-English and non-standard-English-speaking

children. It is designed to enhance the learner's feeling of worth as an

individual by developing pride in his cultural heritage and providing suc-

cess expericnces in school, and to develop his facility in English-speaking

community. Language skills are taught through science, social studies, art,

and other subjects. Kindergarten classes are conducted primarily in the

chld's first language.

Procetls VP:I.:Imes

User SaMr,r;,ct4c1n: A User satisfaction questionnaire uas administered

to teachers at each site in January and June. No copy of the instrumnnt

is included In the report (nor was o sl sent with the batch of additional

stuff sent even though requested). It consists of 44 items which purport

to give an index of User satisfaction in eight areas as shown on the table

following. The data shown here are from the June administration. The

scale apparently ranges from 1 (low opinion) to 7 (high opinion)

Mean Pr-r:rn.ms of TNIcW".rs to U-..er QuPstinnnnir3

Lugistic lupil , Program Feasibility

Site N
...
Sunnnrt Intr.r.:It EffvntbRInnss for Ulnr

Cutler-Orasi 8 4.2 3.8 4.3 4.2

Los Angeles 2 3.2 5.3 4.3 3.5

Philadelphia 13 5.1 5.1 4.8 4.7

St. Martin 13 4.8 5. 5.0 4.8

Tulave 8 2.G 3.6 4.1 3.9

San Diego .10 4.4 4.7 5.0 4.2

: ' i : ; , .), 5



Logistic Pupil Program Feasibility

Site N Supoort Interest Effectiveness for User

Cutler-Orasi 8 4.0 4.5 4.0 2.5

Los Angeles 2 3.5 4.2 3.0 4.5

Philadelphia 13 4.6 4.9 4.5 4.2

St. Eartin 13 4.7 5.0 4.3 4.3

Tulave 8 3.2 4.0 4.1 3.1

San Diego 10 4.5 4.7 4.6 4.4

Product o7ures- --
Lanouane Unit Tests: Special curriculum-related tests constructed

by the Laboratory were administered to students as they completed instruc-

tional units. Average percent of items correct on each unit test are given

in the "Evaluation Reports" qlr each site.

Auditory C--nrehnoTion of Enriinh and Snonish: The Auditory Test for

Language a3prt:ndrision w given pre and pest to Kinenrgqrteners and First

Graders at most sites. It was given Spanish and English. Data follows:

Aunitory Twit for !TInni.:1r-n Co-nornh^nsion lets

(Scores are in percent correct)

Cutler- Lon
Oresi Annelno PhilaOnlphia St. Martin Tulave

pre post pre post pre post pre post pre post

r
Sept. May Oct. Jun.. Nov. May Sept. May Sept. May

indergarten

: English . 65.02 71.07 70.59 65.60 57.5 61.1 71.5 78.4 69.8 75.7

Spanish 40.39 42.43 62.71 76.93 34.4 32.5

(June)

Cutler- Los

Orasi Ann Philadelphia St. Martin Tulave

pre post pre post pre post pre post pre post

First Grade Sept. May Oct. Jan. Nov. May Sept. May Oct. Jan.

English 86.62 91.88 80.00 84.00 76.6 82.6 80.6 86.2 84.5 87.3

Spanish 64.47 73.74 71.74 02.06 61.9 67.0 --

(Junu)
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The evaluation reports for each site attempt to display this data

in the following format: (this example is taken from the Philadelphia

report page 20

Figure 6. Auditory Test of Language Comprehension for
Kindergarten Pupils

70

60
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C

PrtLAat: 1 Pm A

ENC ft
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a

i
C Pelf LiNnaLPHIA

Post -test Scores in Relation
to a Low Common Pro-test

Jcore

- 1,

There is virtually no commentary to explain the figure. It is doubt-

ful that very many intended readers could figure it out. From phone con-

versations with Mr. Poyner and from the draft copies of the evaluation re-

ports he sent, what they did became apparent. First they divided all stu-

dents from all sites into tido groups, those above the median and those be-

low the mdian on the post-test scores and treated the two groups separately.

The figure above is based on the low group only. Then they did a covariance

analysis using the pre-test scares as covariates. In this way post-test

scores vere adjusted for pre-test differences. The dots displayed at the

right side of the figure apparently represent adjusted post-test means.

What that suggests is that this is where each site would have ended up if

all sites had been at the same starting level, hence the single dot at

the left. However, the placement of the dots on the figure do not relate

o ;) '7
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to the scale at the left side of the figure since in the Philadelphia re-

port (as in all but one of the others), instead of putting high and low

English (or Spanish) on one figure, they got low English and low Spanish

on the same figure. The low Spanish fits the scale, but the low English

doesn't belong in the "65" area. However, means for the low groups and

high groups are not given (neither pre nor post no adjusted) so one can-

not know precisely where they should go. (Mere discussion related to

this will occur in the Reviewer's Comments section).

Intellinence: The Short Test of Educational Ability was given to

children in some sites in K, 1, and 2. The data follows:

Short Tcr:It of Cdurat!onnl Atillity Data
INSI..llmllm.III1,

Kindergarten

Unidentified
Site

Cutlrr- Los
Orr5j Anc73r2s

St.
Mqrtin Tulave

Unidentified
Site

English N=35 N=52 N=132 N=74

107.1 111.8 105.1 106.5

Spanish N=18 N=65 N=27
104.4 109.0 111.1

1st Grade

English N=46 N=130 N=55 N=19
100.6 95.2 97.2 87.4

Spanish N=40 N=80 N=16 N=65
93.0 103.8 108.1. 100.0

2nd Grade

English N=137 N=83
103.4 109.0

Spanish N.88 N=100
104.8 101.3

flthnr Product Tents: Some other achievement tests were given at

some sites in May. Those with data reported for at least one site in-

elude the Primary Social Studies Test and the Metropolitan Achieve. Test.

:I 3 3
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Self-ConePot: The Thomas Self-Concept Test was administered pro and

post to first graders in San Diego, Tex. and first graders at St. Martin.

In both areas post-test means were almost identical to pre-test means.

Conclusinns of Sponsor

"from this review, which was based on statistical evaluation, obser-

vation, and feedback from both site and staff personnel involved in the

program, Follow Through staff concluded that while much had been accom-

- plished there was need for further improvement...Laboratory staff, site

leaders, and teaching personnel all need more extensive training in the

implementation of the model...The model needs closer monitoring, both by

Laboratory staff and by site leadership personnel...The model needs a

more efficient, effective evaluation design. As the 1970-71 Scope of

Work shows, this past year's plan was too cumbersome to be implemented

uniformly. Without uniform administration; sound comparisons between

sites cannot be made; without comparative data, the design staff lacks

a good basis for revision of the model...The Laboratory needs to design

a Third Grade Component to act as a sequel to Kindergarten and Grades

1 and 2 of the model." (p. 55 of sponsor report)

Revirwnris CrrTTPnts

The major efforts of evaluation are directed toward comparing pupil

growth measures at the various sites at which the model is being usud.

What the purpose of this is, is not clear. If there were variations in

implementation at the sites then it might be useful to compare sites, but

there is no indication that this is the case. Or if there were careful

process measures taken at each site and the differences in process were

compared with differelces in outcomes, that would seem reasonable, but

', !) .) ,), (;)
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that also is not indicated. Just what purpose is to be served by expend-

ing effort in this kind of comparisons should be made clear, or the ener-

gy might better be used in making comparisons with non-model classes.

As suggested earlier, the way in which these comparisons among sites

is reported in the individual evaluation reports is confusing to say the

least. To compare the effectiveness of the program at the various sites

by comparing post-test means that are adjusted for pre-test differences

(this is what was done although it is not clear from the report) assumes

that only differences in instructional program and differences in pre-

test scores affect the post-test scores. However, it is self evident that

many other factors related to systemstic differences between children at

the various sites in addition to pre-test differences are likely to affect

uutceoa r,ad:,u1c5. Yet, in the reports to the local sites we find state-

ments such a9 "the covariant analysis revealed that Philadelphia kinder-

garten and first grade pupils achieved the lowest scores of the five its

and that high-scoring pupils regressed during the course of the school

year". (p. 17 of Evaluation Report on Philadelphia)

The analysis was done Separately for pupils above the median and for

those below. Generally low students went up and high students went down.

The reports generally indicate that the program was more successful with

low students than with high student. It is quite possible that the re-

gression effect might account mostly or entirely for those findings and

the conclmion that the program was differentially effective for high

and low students is entirely unwarranted.

There are additional prcblems. Pre-tests and post-tests were not

given at the some time in all communities. In fact there was variation

from September and May to October and January. In the analysis the gain

, !:;
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from October to January in one site was compared to gains from Septem-

ber to May in other sites and to still other time spans at other sites.

These are hardly very meaningful comparisons.

The first impression one gets when looking at the reported data is

one of a rather sophisticated report. However, as one studies it the im-

pression changes to one of seeing it as an attempt to take some fancy

looking tables and figures, surrounding them with unclear commentary and

incomplete and unclear titles and hope the reader will be impressed or

at least mistake obscurity for profundity. Figures are in many cases not

adeauate4 labeled. There are omissions on some. The relationship be-,

tween tables of data and figures which relate to them are not clear.

When Kronkoskv was asked for further information about the data he

indicated that he didn't even read the evaluation sections and he re-

ferred tu ouch Poyner the statistician for i!xplanation. When Poyner was

asked for further explanation his answer uas interpreted as implying that

the writers didn't understand the data and so couldn't present it clearly

when they wrote up the repor.t. Poyner sent draft copies of the Evaluation

reports and from them, what they did with the data was at least reason-

ably clear.

One wonders about an operation in which the director doesn't know

anything about the evaluation of the project, thh statistical deportment

presents fairly high powered statistical analysis only tangentially use-

ful in evaluating the model and the.writers take the evaluation drafts

from the statistical department, and not understanding them themselves,

make them un-understandable to the reader (but impressive looking).

The only process measured was user satisfaction. Additional efforts

to assess the degree to which the model is being implemented at the vari-

ous sites would seem warranted.
: : 3 1
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The Responsive Environments Corporation Model

Nature of the Model

This model is committed to assisting professional educators establish

learning environments which respond to individual students in such a way

that optimum learning occurs. The environment includes physical space,

materials, people, and all possible interactions, The program is based

on the premise that active involvement and interaction with the environment

produces greater growth than passive acceptance. Thus children are con-

tinuously involved in touching, seeing, listening, tasting, comparing, sol-

ving, exploring, and discovering. The model attempts to blend notions

from Piaget and British Primary Schools into a cohesive educational approach

which is balanced to include both teacher-directed and child-directed acti-

vities. Heavy use is made of the Talking Typewriter and the Talking Page.

Process Mr,esures

No evaluation was done by the sponsor.

Pror!uot Mrme.wres

"During the first two years of the REC Follow Through program, evalu-

ation has been primarily concerned with assessing the achievement of speci-

fic objectives through the use of placement and progress tests based on REC

materials. During the past year (1970-71), REC had hoped to expand its

evaluation to include administration of the Apell Test. Since REC's bud-

get did not include funds for personnel time and travel expenses needed for

a comprehensive evaluation, the Division of Urban Education was asked if

they could provide Personnel to help in this effort. They kindly did so,

and the Apell Test was administered. Unfortunately, the results of the
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testing were invalid since the test was not administered properly." (pages

21-22 of sponsor report)

Conclusions of Snonsor

"For REC, the past year has been exciting and productive. Much pro-

gress has been made in extending and implementing our model."

Revieuer's Comments

It seems imperative for the sponsor to assess the degree to which

programs exemplify the characteristics of the theoretical model, e.g. Are

children in REC classrooms more actively involved and interacting more

with the environment than are children in non-REC classrooms?)

Also, the sponsor has spelled out objectives for the FT children. It

would appear that the sponsor ought to be evaluating the degree to which

children are meeting these objectives in comparison with children in non-

REC clan grooms.

) 1) 0 3 3
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Open Education Follow Throunh Project, Education Development Canter

Nature of the Model
.......

This model aims at implementing "open" classrooms: "Open" refers more

to atmusphere and style than it does to physical organization. The educa-

tional program is based on the premise that conditions for learning are

two-fold: 1) a situation in which children can make significant choices

for themselves, and 2) the provision of adequate resources, human and ma-

terials, to make these choices meaningful.

Process Mr2nsures

There were no process measures taken in 1970-71. The closest thing

to it would be a study done by the joint fellow of the sociological setting

of the Follow Through implementation in Philadelpnia. The report of that

study has been promised, but has not yet been received.

Product V1SIUTC3

No product measures were taken ty the sponsor in 1970-71.

Cnhclu3ion of Ennnsor

The only statements inthe sponsor report that suggest accomplish-

ments during the year occur in the section where a brief summary of the

work in each community is given. There are statements such as "local

teachers gave two successful workshops for parents to acquaint them with

the program." The EOC staff met several times with the PAC and carried

out workshops for parents.", etc.

Revieuer's Comments----------

The body of the report encompasses nine pages of which four are sum-

maries of the work in each community. All but about seven pages of the
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voluminous appendix consists of a listing of the services rendered to the

local communities, in many cases in an hour by hour and conversation by

conversation account.

One interesting page in the appendix presents a listing of Objectives

for children beyond academic achievement encouraged by the EDC Open Educa-

tion Follow Through. This surely suggests some attempts at evaluating the

extent to which these non - academic goals are being met.

No systematic evaluation of any kind was done by the sponsor in 1970-71.

Some measure of the degree to which the model is being implemented as well

as.some attempt at measuring achievement of goals for the children seems

imperative..
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Hampton Institute Nonnraded Follow Through Model

Nature of the Model

This model is committed to an instructional program geared to meet

individual needs. Classes are nongraded and multi-aged. Continous pro-

gress at each child's own rate and individualized instruction in each area

of the curriculum are stressed. There is emphasis on retraining teachers

to function more effectively in making provisions for individual differ-

ences found among pupils. Goals for pupils are the development of more

positive self- concepts, more proficiency in communication skills, in-

creased storehouse of math and science concepts, increased math computa-

tional skills, and desire for more worthy use of leisure time.

Precess roesu7rs

No evaluative data gathered by sponsor in 1970-71.

Product Ms73nures

No evaluative data gathered by sponsor in 1970-71.

Conclusions of Sponsor

The sponsor attempts to encompass all personnel involved in field

and home shop operations, in effecting an objective assessment of all ele-

ments of the program. On the basis of this collective evaluation, that the

model has been surcessful in:

1. Helping teachers to conceptualize the process of nongrading.

2. 'Providing many vatied perceptual experiences in helping teach-
ers to build up experiential background of Follow Through children.

3. Keeping in close contact with Follow Through communities and meet-
ing visitation schedules.

4. Providing onnoultants who have the necessary expertise in their
respective discipline.
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5. Providing inservice workshops on-site, as need is evidenced by

the teachers.

6. Helping teachers to become aware of the need to improve self-

concept and aspirational levels of pupils.

7. Getting teachers to change the physical environment of their

classrooms and making them more conducive to individualized

. learning.

8. Maintaining a wholesome relationship between the model sponsor

and the community and a high degree of enthusiasm among the

teachers."

(pages 65-66 of sponsor report)

Reviewer's Comments

The. conclusions as stated by the sponsor are apparently based on the

subjective impressions of personnel involved in the model. Some systema-

tic efforts to assess the degree to which the model sites meet individual

needs as prescribed by the model seems essential. Also it seems necessary

foi the sponsor to assess attainment of model goals by the students.



32

The Florida Parent Ederatnr Mririrl, Ira_3. Gordon. Institute for Develop-

ment of Hu -.1n itosourcus. univPrlity or Floridi

Nature of the Model

The emphasis of this model is on: 1) the development of non-profes-

sionals as parent educators and as effective participants in the class-

room teaching process, 2) the development of appropriate instructional

tasks which can be carried from the school into the home to establish a

more effective home learning environment, and 3) the development of par-

ents as partners in the educational prooram for their children. The goals

are to bring about changes in the learning environments, both home and

sciiool, so that the child's intellectual and affective development will

be enhanced. A key element is the training of two mothers per classroom

Lo functiun as tcacher sides in the cl=room and =lc parent prktcntnrq in

the homes.

Process Mrr-orrs

How, Environment: Nine cspects of home environment were assessed

pre and post. with the "Home Environment Review" (HER), a questionnaire

and rating schedule. Parent education administered scored the measuree

in 2282 homes in at least eight communities. Data are given in terms of

the number who gained (out of the possible 2282) on each of the aspects

of HER (data nn "Expectations for Child's Schooling" are not given because

"educational expectation was already near the top in the fall so that

gains could only be minimal).

i C
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Home Envirnnmqnt Review (HER) Data

(N=2282)

Variable Number Who Gained

Awareness of Child's Development 748

Rewards for Intellectual Attainment 544

Press for Language Development 645

Provision of Supplies for Language
Development 678

Provision for Learning Activities
Outside the Hcme 762

Prevision of Materials for Learning
in the Home 818

Reading Press BOO

Trust in School 722

Each of the variables is scored on a five point scale. From the

data given,, there is no way to tell what proportion of those that did not

gain remained the same and how many regrursed. Additional data is pro-

mised but not yet received. Also there is no way of knowing the degree

to which expectations of improvement on the part of the parent educators

might have biased the findings.

Teacher Morale: Ten aspects of teacher morale were measured pre and

post with "The Purdue Teacher Opinionaire". The scale was administered

to 136 teachers in at least 10 communities. Data are again given in terms

of number who gained.

Purdne Tenrher Onininnnire Data

(N=136)

Variable Number Whn Gained

Teacher Rapport with Principal 57

Satisfied with Teaching 45

Rapport among Teachers 49

Salary 57

Load 56

Curriculum Issues 52

Status 52

Community Support 43

Facilities; and Services 39

Community Pressures 55

TO1AL 56

1.;),;.9
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Again, from the data given there is no way of telling whether the

rest of the teachers regressed or stayed at the pre test level.

Mother's Competence to Teach her Own Children: Parent educators

were trained to administer the "Mother as Teacher" (MAST) task to a ran-

domly selected set of six parents in each FT classroom. Logistics ap-

parently were difficult (see page 18 of sponsor report) but some usable

pre-post data apparently was gathered. None is reported.

Self-Esteem of Parent Educators: Pre and'post self-esteem data were

gathered on 101 paretn educators on the "How I See Myself (Adult) Scale".

Of the 181, 72 showed gains on the Interpersonal Adequacy factor and 02

shaded gains on the competence factor. Again, the data given do not in-

dicate either the magnituce of the gains or the number who regressed or

rem,incd th-

Sense of Petenr:v cif Parent Educetnrs: Pre and post sense of potency

data were gathered on 210 parent educators on the "Social Reaction Inven-

tory" an adaptation of the Rotter I-E Scale. Of the 210, 90 showed a gain

in Internal Control.

Self-Esteem of Pnrents'of FT Children: Pre and post "How I See Myself

Scale" data on 640 parents showed 268 with gains in Interpersonal Adequacy

and 282 with gains in Compentence.

Sense of Pntrnry of Parents of FT Children: Pre and post "Social

Reactions Inventory" data on 697 parents showed 301 with gains in Internal

Control.

Parents' Reartinno to Tanks: A major element in the Florida Model

is the development of materials (Tasks) for family use. These tasku are

developed to enhance the cognitive development of the child as well as
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to strengthen the parent-child bond. They are not "homework" but game-

type supplements which are demonstrated to parents by the parent educa-

tors.

On the basis of Parent Educator Weekly Report (PEWR), data was

gathered regarding students' interest in tasks, students' success with

tasks, parents' judgement of the task's value for the child, and amount

of time spent with child in task activity.

85,256 home visits were made and reported in 1970-71 in the eleven

Florida model Follow Through communities.

PE(R Data on P-rent Rt:,ar..ion to Tanks

(Total number of PEUR is 85,256)

Student Interest in Tasks

Minh Mild Not Interested Question Not Anked

44,710 20,130 1,371 6,660

High

39,269

Minh

Student Success on Tasks

Mild Not 5ur:cessful

24,762

Question Not finked

2,142 6,882

Parent Judgement of Task Value for Student

Some . No Value Questinn Not Asked

36,9/8 31.626 718 8,465

Too Difficult

3,906

Level of Task Difficulty'

Just Rinht

56,950

Ton Easy Question Not Asked

I
1 986 9,916

Amount of Time Spent with Child in Task Activity
Question

Over 3 hnurn 2-3 1-2 'Under 1 hour Task not Tried Not iThked

5,881 9,130 21,821 21,702 3,033 14,434

',', 4 1



Home School RelatIons: The PEWR also provided data on home school

relations as follows:

PEWR Dntn on Home-School Relations-

(Total number of PEWR is 85,256)

Visited School in Past Week

Yes No Question Not Asked

17,717 56,7" 7,708

Yes---

8.919

Yes

8,572

Yes

5,101

Yes

46,905

Attended PAC Meeting

No Not Arked

61,623

Not Available

7,315 4.654

Attended Parent Group

No

62,280

Talked to Principal

No

50,994

Plan to Visit School

Question Not A-lked

11,491

Question Not Ankod

32,338

No

35,606

Use of CoTDrehnmOvn SPrviccs: The PEWR provided the following data

about the number of times paretn educators provided parents information

about the availability of comprehensive services.
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(Total number of PEWR is 85,256)

Health Service Information

Yes

17;714

Weli'are 'nformation

80.01

Psychological Information

Yes

7,317

No

64,663

No

72,695

No

75,102

pn 72Q of Trriivi-dt,n1Lt!cm of Iwitructirh ihrounh 1.,;',K5: Thu PEIJR-
gives information stout the main task presented that week. Over 76,539

task presentations were made. From the PEWR data it was determined that

a given task was uned in an average of about eleven homes per month. This

was given as "solid confirmation of individualization of instruction".

(p. 47 of sponsor report)

Product M2.1,-:ures

Children's Splf-Chnchets: Pre and post data on the "I Feel-Me Feel"

(IFMf) ere gathered on 1515 children in four randomly selected locations.

"Children's Self-Social Constructs Test" (data is reported only on the

Esteem portion) wure administered pre ani post to 717 children in two lo-

cations. The following data was reported:

a :3 ,1 3
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I feel-Mn Feel Data

Number Who Gained:

Adenuaev. Peer Teacher-Schnol Academic physical,

(N=1515)

768 775 757 778 779

Childr,-n's Soria! Self Conntructn Tent Data

Number who gained in Csteem.361
(N=717)

Conclusion of Snonnor

Home Environrnnt: "These gains, while demonstrating movement toward

our goals, still leave continued room for improvement." (p. 30 of sponsor

report)

Teacher ;;n-a3u; ":1;k2 sue thdt at 'cost one-third cf the to=rini-n from

the ten communities on which we have data gained in morale on eight of the

ten variables...The local situations, desegreqation, teacher strikes, par-

ent boycott etc. all influence morale; the gains registered in the face

of both local and programdemands is encouraging." (p. 26 of sponsor report)

Mother's Cn77rtence to-Tench Her Our Children: (No data or conclu-

sions given).

Self-Esterm of P7irent Educators: "Over forty percent of the parent

educators increased their scores on the two main factors, Interpersonal

Adequacy and Competence. This represents an important achievement... Our

goal of improved parent educator self-concepts...is being reached." (pp.

26-27 of sponsor report)

Senor! of Potenev of Pnrnnt Edurntorn: "Forty-three percent of the

parent educators moved toward more belief in themselves. This too repre-

sents a considerable shift." (pp. 26-27 of sponsor report)

,,,1 ; :) ,1 I,
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Sylf-Esteem of Parents of FT Children and Self-Pntency of Parents of
...-..

of FT Children: "In the face of all the obstacles these parents must deal

with, this gain represents a considerable movement toward reaching our

goal." (p. 27 of sponsor report)

Parents' Reaction to Tnsks: "We conclude that parents were very

pleased with the home learning tasks and saw them as useful and geared

appropriately to their children." (p. 69 of sponsor report)

Home-Schonl Relationchios: "Although the data can be in4erpreted
----

to indicate major parent involvement, there is still progress to be made

in this area." (p. 76 of sponsor report)

Use of Ccrrorehr.!n5ive Sr!rvices: "There is no gauge one can use to

estimate whether these figures reflect adequacy; they can be only descrip-

tive... Parent educators are serving as first-line resources for compre-

hensive service information." (p. 78 of sponsor report)

Denree of Individunli7ntion or Incltructinn Throunh Talks: "The

average use of about eleven homes per task per month is solid confirma-

tion of incividualized instruction." (p. 47 of sponsor report)

Children's SQlf-Concen:s: "We believe this to represent signifi-

cant progress toward the goal of enhancing children's concepts of them-

selves." (p. 27 of sponsor report)

Reviewer':- Ccrnmpnts

The process and product variables meauured seem to be appropriate

to the aims of the model. The appropriateness of the process measures

is excellent by comparison with most sponsors.

All measures are pre and post (except the PEWR) with no comparison

to non-FT in any variable. Differences between pre and post could be

:' '! :;:i 5



due to second versus first time that an instrument is taken. There is

probably nothing known about the effect of retesting on most of the in-

struments used.

All data (except PEWR) are presented in terms of the number of "sub-

jects" that gained from pre to post. There is not way of telling about

how many stayed the same, hew many regressed, what the magnitude of gains

and losses.is, or what the actual level of performance is. (If 90% are

as high as they can be on the pie-test and 10% improve, that is one thing,

but if no one is at the top to begin with and 10% improve that is quite

another matter).

Whether the conclusions of the sponsor are supported by the data is

impossible to know without additional detail about the data. (This has

been prr-lisr,d to us by the sponsor. 12/15/71)

The conclusion that instruction is being "thdividualized" because

each tack is used only in eleven homes per month on the average seems

weak. There is no way of knowing from that whether the tasks chosen by

the parent, educator in any way fit the needs of the child better than

another task. All we know is that parent educators are not using the

same tasks in all homes during the course of a month.

The only product evaluation variable measured was self7concept and

that was pre-post only with no attempt at comparison.

The report was generally reasonably well organized, except that 70-71

data was presented in part IV Accomplishments and Results (where it would

be expected) and part of it under part V Projected Goals and Procedures

(where it was completely out or place).
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The Dehnvinr Driented Prescriptive Machine Approach, Southwest Center of

Early Cnilonneu, estate Galleon of %riilnE.:as

Nature of the Model

This model aims to develop skill objectives in four areas: sensory-

perceptual-motor, cognitive, intrapersonal, and interpersonal. The spon-

sor provides a sequence of "Starter Lessons" designed to help children at-

tain competence in each of the four areas. Two implementation models are

provided. One is for communities with low densities of qualified children.

Here, parents learn to teach their children and to work more closely with

the school. The other is communities where the proportion of children qual-

ified for Follow- Through is sufficient to work with both parents and teach-

ers. Horne Visitors arc key people in both types of communities. In high

sensity communities, Teachers and Teaching Assistants are also key people

in the i.:;ple-lentatinn of the DOPTA model.

Process M277ures

Parent Rnsnon.-e to Lessons: After the parent completes a unit at

home, the Home Visitor will. interview the parent to get his or her opin-

ion of the lessons. Data given is based on the first four weeks of in-

struction in Natchitoches and first eight weeks in Daviess.

Pirr-.nt Pcfm,:m-;n to Lessen Data

Percent of yes response
(yes plus no

Daviess
:2 100% in each case)

Natchitoonrs

Did child como]nte lesson? 97 96

Was lesson taufint every day? 29 85

Did child enjoy losson? 93 99

Were lessons too loon? 5 3

Did you enjoy Leaching the lessons? 92 100
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Parent Cooperation: Ratings of parent cooperation are made by Home

Visitors on a 5 point scale after each visit to a home. The time spanned

by this data is not clearly indicated.

Parent Cnoneration Data

Rating

Percent of home
Davirss

visits with each rating
Natchitrxr,,s

5 51 68

4 31 26

3 14 5

2 2 0

1 1 1

Parent Cengistenev: Parent consistency in teaching lessons was also

rated by HoMe Visitors on a 5 point scale after each visit. When data

was gathered is not clearly indicated.

Parent Con-;ir,trncv 0,!ta

Ratinn

Percent of home visits with each rating
Daviess NatchitochQs

5 22 52

4 28 26

3 40 19

2 8 2

1 2 1

Quality of Hc.ne Visits each hv Home Visitors: Staff members go with

Home Visitors on a home visit and Evaluate the visit using the Home Visi-

tor Observation Form. There are eleven items on the form ranging from,

"Did the Home Visitor get it tune with the parent?" to "If needed, did the

Home Visitor role play the child?". No spe.ific data is given, but the

sponsor states, "This has been the most successful part of our program

with all eleven items being recorded positive in at least 95% of the cases."

(in supplementary data sent to reviewer on request, the material is titled

:' :! 0 di c'i
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"Introduction" and like most of the final report itself, is not paginated)

Quality of the Classroom Instructional Pronram: At the community
..11.......... =11

with a classroom instructor component, a 8OPTA Te=acher Observation Instru-

ment was used. It asks 13 yes or no questions such as "Is there a speci-

fic behavioral objective or task?", "Did the teacher prepare a good learn-

ing environment?", etc. The nature of the data gathered with this instru-

ment is not clearly specified.

Number of Home Visits made etc.: The following information was gleaned

from Home Visitor's Monthly Reports for 1970-71:

Home Viiitnr Monthly P000rt Dots

Average number of FT families served each
month

Daviess Notchitochrg
144 261

Average number of home visits made each month 437 402

by Home Vigitors

Average number of "other" Hcme Visitor contacts
each month such as phone calls, letters, etc. 93 742

Number of instances of parents volunteering
their services in closgrocm during the year 62 695

Total number of hours spent by volunteers
working in the classroom 258 921

Average number of parents who attended parent
meetings each month 41 52

ProdHet Vrh5ureo

Evaluation of several product variables (as well as many more process

variables) were projected by the sponsor in the 1970-71 proposal, out wore

not carried out. "At the time the proposal was written we had the part-

time (one quarter time) service of an evaluation specialist, however, be-

fore he was able to assist us in more than a superficial manner he changed
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jobs. We were not able to hire anyone to take his place." (sponsor re-

port on page titled "Evaluation 1970/71", no page number)

A dissertation titled "A Study of the Effects of a Two-Year Follow

Through Program on the Academic Achievement cf Second Grade Pupils" was

done in Natchitoches Parish independently of the sponsor. The sponsor

report contains a poor summary of the study. The reviewers have obtained

a copy of the complete study from the author and will include it with a

report on locally gathered data or summarized separately.

Concle-Anos of Snorrior

"from interviews and discussions we know tnat we helped certain chil-

dren-land families. We know that the attitudes of some teachers and parents

were improved to the benefit of their children and community. All during

the year we received increasing support from parents, principals, and ad-

ministrators and we also got a great deal of support during tt-.e trying

period of redesign." (sponsor report in "Evaluation 1970/71" section)

Revimier's Ccr-rmts

Process Ev-Iluntion: The kinds of things that the sponsor projected

and/or attempted to measure in the way of process variables genually make

sense for his model. However, the scales he uses nearly always require a

"yes" or "no" response, (or "needs no help", etc). It may be difficult to

make any discriminations or to gather much useful data unless the scales

provide opportunities to make more discriminations. For example, on the

Home Visitor Observation Form one question is "Did the parent accept the

Home Visitor?" You'would expect 95% of the raters to say yes to that un-

less the parent practically threw the Home Visitor out. It would not be
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too difficult to specify some levels of acceptance beyond yes and no.

Product Evaluation: The sponsor has specified some rather specific

skill objectives in the four areas of sensory-perceptual-motor, cognitive,

intrapersonal, and interpersonal. Yet the sponsor projected very little

in the way of product evaluation and did none. Many of his objectives

will not be measured by the SRI battery and it seems imperative for the

sponsor to gat on with measuring achievement of his objectives both with

pre-post and comparative data.

1970-71 Sponsor Pernrt: The 1970-71 final report is unbelievably

poorly done. It consists of a two and one half page introduction, the

1970-71 Proposal, the June '70 to September '70 progress report, an evalu-

ation section of four pages, a poorly written summary of a doctoral disser-

tation done by someone in Natchitoches Parish, the 1971-72 proposal, A Les-

son Developrqntal Manual, and a Self Evaluation Program consisting of cop-

ies of forms to be filled out by Home Visitors, teacher, local staff, class-

room instruction coordinator, social worker, parent.educator, nurse, and

sponsor staff. There is no.table of contents and the only part of the

whole thing with page numbers is the 1970-71 proposal. This makes a poor

report even more difficult to figure outi



: Tucson Early Educntln Mndel)_Arizenn Center for Early Childhood Educa-

tion, Uhiy,:roity n; 'A.izena

Nature of the Model

This model's objectives can be classified into four areas: language

competence, intellectual base, motivational base, and societal arts and

skills. Major components are instruction, psychological services, and

parent involvement. Instructional methods emphasize individualization,

imitation, positive reinforcement, generalization, orchestration (simul-

taneously attending :o a variety of skills), small group interaction, and

use of experiential backgrounds of pupils in planning instruction.

Process nasures

Effectiveness of SuJanur Trninine Institutes fnr Program Assistants:

Program assistants work with five to seven teachers in and uutside of

the cliissroom setting. Thruu diff2rent In.7.titutos =re conduct^d with

from 29, 33, and 3G participants in each. Three instrudients were used

at each Institutes: the TEEM SliTmer Instjtuto Inventory (four subtests--

knowledge of TEEM, Role of Prneram Assistant, Rending within TEEM, and

Strategies), the TEEM Attitude Seale :subtests--progressivism, tradition-

alism, and educational attitudes), and Evaluation of Summer Traininn

Procedures. At two of the Institutes the evaluation design allowed for

assessing the effects of pretesting as well as the effects of the train-

ing. At the third Institute two different methods of training (one in-

cluding a practicum with children) were compared.

Detailed data is reported on pages 29 to 67 of the "Training for

Educational Change Agents" part of the sponsor report. In summary, for

Institute #7, signifieant gains were made in the Rending and Strntenies

11 :).)
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subtests of the TSII and a significant drop in Traditionalism. In Insti-

tute #2, no subtests of the TSII were significantly different pre to post;

the total score showed significant improvement. In Institute #3 there

were significant pre to post gains on all subtests of the TSII, but no

differences between the practicum and non-practicum groups. There was

however, a significant difference in favor of the Practicum group on the

Progressivism scale of the TAS. On the Evalumtion of Summer Traininn

Procedures, the participants in all three Institute indicated that there

was a need for training for all of the objectives, that an appropriate

amount of time had been spent on each objective, and that they had con.-

fidence in their ability to implement the objectives.

Scope of FFlyel'oloo'cel Services: The sponsor reports dsta indica-

ting the percentages of time that psychologists spent in various kinds of

activities (p. 54 of Psychological Service Program part of sponsor report).

Community occestence of Psycholcoicel Services: Data is presented

with respect to the number and kinds of services requested (p. 57 of Psy-

chological Service part of sponsor report).

Program Effoctiveness of Pevcholonicril Services: Data is presented

with respect to the outcome of the C75Cs serviced by the psychologist in

each community (p. 63 and 64 of Psychological Services part of sponsor

report).

Efficient of Pqvcholonicril Services Comoonent: A table giving the

number of contacts by psychologists purports to give data about efficiency

(p. 69 of Psychological Service part of sponsor report).

Product Mcn,;uren

The sponsor was entirely dependent on local communities for product
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measures. The sponsor requested the results of local evaluations from

each of the nineteen communities. Over twenty different tests were used

in the various communities. Data was not received from all communities.

Data from eleven communities is reported in appendix "H". Data are achieve-

ment test and/or intelligence test scores. Since different tests were

given in different communities (and at different times) it is not possi-

ble to combine the data so it is reported community by community. In

some cases there is pre and post data, in some only spring data, and in

four cases there is some comparison data.

Ok1;,hn71: Spring 1971 data are reported on Metropolitan

Readiness Test (K) and Gates Reading Test (1, 2, and 3). (p. 1 of Appen-

dix H)

ShoJhe.q. Motropalitan AchicveTnnt Test at for Reading

and Arith7etic are given (Coring 1971 only) for grades 1, 2, and 3. (p. 4

of Appendix H)

Ahhev!lle. Launinnn: Spring Stanford Reading and Arithmetic data

and Oltis-Lenncn I. Q. data are given for grades 1, 2, and 3. (p. 7 of

Appendix H)

Beltirnrn, Mnrvland: Spring PMA data (total only) are given for

K and 1. (p. A of Appendix H)

Del L21212, lawn: Spring data only on MAT .Reading and Arithmetic

for K, 1, 2, and 3 and Cliii data for K, 1, 2, and 3, Spring 1971. (p. 9

of Appendix H)

')
1



Pike:,ville Vrntuck': Pre and Post dcta as follows:

Star gird Achievement Tests

49

Pretest (Fall, 1970)
word mean. arith. con.

Post-test (Cprinc, 1971)
word mean. arith. ern.,

Grade 1 (N=106) (N=106)
not given not given 1.7 2.8

Grade 2 (N=109) (N=109) (N=64) (N=64)
1.6 1.9 2.3 2.6

Grade 3 (N=1CS) (N=106) (N=82) (N=82)
2.4 2.7 3.4 3.7

Tut:ran, Ar:zone: Some pre and post data as follows:

Glade 1
Stanford Achieve-
ment, Level I

Grade 2
Stanford tests
in Fall, rletro-
politan in Spring

Grade 3
Metropolitan

Fall, 1970.

Arith. (N=G7)
i<=12.5 (10 percentile)

Letter /sounds (N=68)
x=11.1 (10 percentile)

_Word reading (N-=.56)
x=12.2 (1 percentile)
Paragraph Mcan. (N=34)
X=14.0 (3 percentile)

not given for
Fall

Sprinn, 1971

Arith. (N-S0)
X=17.6 (31 percentile)

Letters/sounds (N=60)
X=17.2 (29 percentile)

Word Knowledge (N=S0)
X.,18.8 (12 o!rcentile)
Reading (N.,60)
X=14.4 (12 percentile)

Word Knowledge (N=G1)
)1=16.2 (3 percentile)

Reading (N=61)
)7=20.1 (14 percentile)

Forth North, Texas: Follow Through and non-FT data are given on PMA

pre and post. Characteristics of the comparison group are not given, but

the "N" in each case is given as equal to the FT group.

:' :; ,) ri
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Primary Mentnl,Ahilities Tests- Fall, 1970 and Sprinn, 1971

Grade 1 Follow Throunh Non-Follow Throunh

pre(N=80) post(N=62) pre(N=80) post(N=62)

Verbal Meaning 85.2 90.3 88.1 91.8

Spatial Relations 86.8 95.6 88.9 90.5

Number Facility 88.2 96.5 87.6 99.7

Perceptual Speed 90.2 101.7 92.6 94.0

Total 87.6 94.8 89.1 93.1

Grade 2 Follow Throunh Non-Follow Throunh

(N=80) (N=72) (N=80) (N=72)

Verbal Meaning 90.9 92.6 94.4 95.5
Spatial Rel,Itions 113.2 112.7 :03.5 102.7
Number Facility 87.8 90.1 88.0 88.0

Perceptual Spued 103.5 94.9 91.8 100.8

Total 99.2 97.7 94.2 96.9

Grade 3 Folln.d Throunh Non-Follow Throur.h

(N=80) (N=66) (N=80) (N=66)

Verbal Meaning 92.2 91.9 87.6 88.4

Spatial Relations 104.2 106.0 98.9 102.8

Number Facility 88.6 90.5 89.5 92.8

Perceptual Speed 103.2 99.5 88.8 98.6

Total 96.6 96.7 90.9 95.9

LaFayette Nalker [:n.), Grornia: Follow Through and non-FT data are

given on PMA Pre and Post. No information is given about the nature of

the comparison group.

;:), 1



51

Primary Mental Abilities Tests, 9-70 and 4-71

Grade 1
(Nos are approx.)

Follc-pa Throunh Non-Follow Throunh

pre (N=101)) post(N=105) pre(N =90) post(N=90)

Verbal Meaning 92.6 100.3 91.4 92.9

Spatial R,:lations 86.0 92.3 82.2 90.6

Number Facility 84.8 107.1 92.9 100.9

Perceptual Speed 94.8 108.3 91.7 105.5

Total 92.0 101.6 88.6 97.4

Grade 2
(N's are approx.)

Follow Thrnuch

(N=100)

Non-Follow Throunh

(N=100) (N=80) (N=80)

Verbal 'caning 100.0 99.9 93.8 95.3

Spatial ReiaLions 109.3 109.3 98.9 104.3

Nui:lber Facility 98.9 91.7 90.6 95.8

Perceptual Speed 97.6 99.6 95.2 106.0

Total 98.6 100.1 95.3 100.5

Grade 3

(Nos are aprrox.)

Follcu Thr71-h

(N=110)

Non-Fnllot., Threunh

(N=110) (N=85) (r...5)

Verbal Meaning 93.8 95.0 91.7 88.8

Spatial Re2ations 100.4 99.5 100.0 97.4

Number Facility 90.7 92.2 84.1 91.7

Perceptual Speed 94.6 100.6 93.8 102.2

Total 95.4 97.2 92.2 96.7

Lincoln Nr-brnnke: Follow Through and non-FT data i9 given for Spring,

1971 for Metropolitan Readiness Tests in K and Metropolitan Achievement

tests in 1. No information about the nature of comparison is given.

(Kinrinronrtrm) VPt.!nndlitnn Rpadinnno Tent n- Snrinn 1971

Follw Throunh Non-Follow Throunh

(N=294) (N=170)

Total 59.0 (59 percentile) 60.06 (63 percentile)

Median Percentile 63 65

'110111
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rinn 1971

Follow Through

(N=215)

Listening for Sounds 7i=27.9 (36 percentile)
Reading x=23.8 (47 percentile)
Numbers x=29.0 (70 percentile)

Non-Follow Thrnunh

(N=84)

R=36.2 (77 percentile)
x=3P.7 (07 percentile)
R=30.8 (81 percentile)

Wichita, Knnea ;: In 1968 a group of Head Start graduates were ran-

domly assigned to participate in the Follow Through school or to attend

a regular neinhhorgrad school class. At the end of the 1970-11 year they

had completed three years those settings. Metropolitan Achievement Test

data is reported for both groups as well as for a classmate group (class-

mates of a Follow Through claEsroom'whose parents were generally middle

class in HS.

Third 1 Vritrrr-rYit:-n firhiont Trqt Ntn- Srrinn 1971

Head Start + 3 yr3.
of Follo,, Throtinti

Head Start but
no Follr;.; Threunn

Classmates of
Follro Throti-n

(111=67) (N=53) (N=59)

Word Vinomiedge 14.6 (23 percen.) 20.5 (33 percen.) 20.6 (36 porcen.)

Word Discrimination 16.3 (18 percen.) 24.4 (40 percen.) 23.5 (33 percun.)

Reading 20.5 (20 percen.) 28.8 (35 percen.) 29.0 (35 percen.)

=Vs

Conoltninn of Ssnir=or

Effrotivorw!m of Sumer Trnininn Inotitutos. for Prenrem Assistants:

"Data collected during the summer training indicated that objectives, length

of training, and organization of training were satisfactory ..Support for

8 procticum-based training program as opposed to a non-practicum based pro-

gram is not indicated by the data. Measurement of Program Assistant per-

formance after they have returned to their communities is necessary...
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It is strongly recommended that implementation assessment instruments be

developed." (p. 64 of Training for Ed. Change part of sponsor report)

Scope, Acceotenee, Effectiveness and Efficiency of Psychological

Services Comoonent: "Tuscon Early Education systems approach can be used

with success to make psychological theory and techniques available for

use in solving educational problems...TEEPS
demonstrates that a psycho-

logist and a teacher working-tocuther can solve educational problems...

The data indicate that consultation teams are highly effective and rea-

sonably efficient, and that consultation as a service can attain a high

degree of acceptance in school." (pp. 15-16 of Psychological Services

part of sponsor report)

Prnow-A. P,,--urrifl: "Several general statements can be made about the

data received this Spring. Children in grades 1 anu 2 score higher on

school achie"ement tests, relative to grade level norms, than children in

grade 3. This difference is marked in some cases, and evident to some

degree in mast communities. The percentage of third graders that have

received four full years of.TEEM Head Start and Follow Through is quite

small. The results is not known. Differences provided by Follow Through

and non-Follow Through comparisons were marginal. Two of the three cam -

parinons (Fort illorth and Walker County, Georgia) were in the direction

of Follow Through children. Differences favored the nonTollow Through

children of Lincoln, Nebra7,ka." (pp. 95-96 of sponsor report)

Reviewer's Cuwmcntq

Process Mr7rmron: The evaluation of the Summer Institutes was done
--------

with a fair degree or sophistication. Obviously the real test of effective-

ness, however, (and the sponsor recognizes this), lies in what the
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Program Assistants do when they get into the communities.

The conclusions of the sponsor regarding the scope, acceptance,

effectiveness, and efficiency of the Psychological Services Component

may or may not be accurate. However, the data about percentages of

time in various activities, number and kinds of services requested, etc.

are not very substantial support for those conclusions. A certain level

of referral does not necessarily indicate acceptance, the way a psychol-

ogist decides to dispose of a case does not necessarily say much about

his effectiveness, etc.

Product Mtasn-ns: The model purports to have non-cognitive as well

as cognitive goal:., but no non-cognitive product measures were even at-

tempted.

The sponsor indicated that on the basis of thr three communities that

had comparison data (actually four had comparison data) two slightly fa-

vored the Follow Throunh group. However, in both those cases the Follow

Through group had higher pre-test scores and if post-test means would be

adjusted for pre-test diffeences must likely the non-Follow Through group

would come out higher in both of those communities also. In Lincoln, where

non-FT scored higher, no pre-test scores are given for either group so

not much can be concluded about which program was more effective. The

Wichita data (not referred to in the comments of the sponsor) appear to

clearly favor non-FT children.

Not enough information is given about how comparison and FT groups

were selected and "treated" in each of the communities with comparison

groups to know how valid conclusions based on the data might be.

A greater degree of uniformity of measures used in the various com-

munites, and measures that represent each of tine major product goals of

,,.
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the sponsor appear to be needed. Also needed, is somesystematic attempt

to assess the degreee to which the instruction component in the FT sites

exemplifies the model.

'o61
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Responaivn Fnllnw Thrnuah Proarnm, Far Wust Laboratory for Education=al
Research and Or.vvind -,ent

Nature of the Model

A major goal of the Responsive Program is to help maintain and de-

velop a pluralistic society. This implies that public schools need to

take into account what children learn before they start school and be

more responsive to individual children and their parents. Within this

context, the Responsive model aims to produce persons with the intelli-

gence to solve non-interpersonal, interactional, and emotional problems,

and uith the emotional health to try to solve the. Children are helped to

form he;31thy self-concepts, improve the use of their senses and percen-

tions, enhance their undarstanding of lanouage, and develop conceptual

and pratic-1 ,solving abilities. Rather than forcing children to respond

to the'envirenmcnt in a it pattern, an environment is developed teat

responds to the children. A child does som:thing because he likes it

rather than for the sake of obtaining rewards or avoiding punishments

that have no inherent connection with the activity itself. A child is

allowed to pursue any activity as long and frequently as he likes because

all available activities contribute to achieving the goals of the model.

Most of the child's day is spent in self-directed activities or in small

groups. An important activity is the Learning Booth in which a child

"plays" with a typewriter under the guidance of a booth attendant.

Process Vrwmrps

Attitulos of Te;rprs and Tpachinn Assistants at End of 1970-71 Veer:

A Teachcr/Tvacher Assistant Survey was sent to all Follow Through teachers

(290) and teaching assistants (3t.2). Five hundred and sixty six returns
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were received (90% of the teachers and 84% of the assistants). The re-

sponses are summarized under five areas as follows:

Teachrir/Ton7her Assistant Survey Onto

I. Teaching: Facilities and Materials

Teachers Teaching Assistants

yes no yes no

Are you able to re-
quest mntLrials you
need for teaching? 96% 6% 92% 8%

Do you usually receive
the materials you re-
quested? 76% 24% 90% 10%

How do you feel about.
wrirkipr: (--mill,;rq-1:

mixud
satin. feel. dissat.

mixed
sat. feeling. dissat.

.f.";,".....0. 71% 215 8% 85% 10% 5%

supplies 66% 22% 10% 83% 12% 5%

classroom space 46% 24% 30% 58% 16% 26%

class schedule 73% 21% 6% 82% 15% 4%

salary 57% 25% 37% 70% 26% 41%

planning time 42% 20% 37% 70% 16% 14%

'II. Teaching: Parent Paricipation

Do you explain the
respnnlive model to

Teachprf, . Tracher Aqqistan:q

yes no yes no

parent:,? 93% 7% 73% 27%

Do you have volunteer
parents working with
the children in your
classroom? 55% 45% 50% 50%



yes no yes no

Are volunteer parents
involved in planning

58

classroom activities? 38% 62% 30% 70%

Do you have any problem
in working with parent
volunteer? 26% 74% 6% 94%

IV. Program Advisor in Class

Some data is given regarding number of hours the Program Advisor spent

in the class per month as reported by teachers/assistants. Over half re-

ported 0-3 hours, 4 people reported 16 -21 hours with most of the rest re-

porting 4-10 hours per month.

V. Staff :relations

Are there disapreellents be-
tween you and the principal
regardIng re:Iponsive mouel?

Teachers Teachina Assistnts

yes

14%

no

8G%

yes

5%

no

95%

Do you have difficulties
with other staff members? 18% 82% 10% 90%

Do you have difficulty work-
ing with thP program advisor? 10% 90% 2% 98%

How well do you and your extremely not extremely not
teacher assistant work to- well well well well well well
gather?

80% 15% 5% 85% 10% 5%

Systematic Ohservaton of Trachnrs: Over GO teachers were systema-

tically observed at 'the beginning and end of the year by a Laboratory-

trained observer. Nu data regarding the observations was given either

06 I
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in the sponsor's report or in the supplementary information sent by the

sponsor to the reviewers.

Learning Booth AAtindant Perform9nre: Sixty Learning Booth Atten-

dants were formally observed by Laboratory staff personnel. The exact

nature of the schedule used is not indicated. Eighty two percent of

those observed were rated as being good to excellent and only three atten-

dants were rated as doing pdor work.

Quality of Lahoratorv-Conducted Workthoos: The sponsor report in-

dicated that all workshops were evaluated by participants, but the nature

and results of those evaluations are not specified.

Produ=t Mr,17uras

Intellicance: Four subtexts or the W2chsler (LIPPSI) were given to a
.... .... ... _..... _ . . .

select group of children in a longitudinal study. The data given follow:

unch!,-Irr ('2PP7,T) Data

Vocabulary

Similarities

Picture
Completion

Block Design

Total

N

K

9.66

10.65

9.53

10.07

39.92

440

Pre-tal.:t Vnar3

2nd

508

Post-test far - r15

2nd

39.6

508

1st

794

K

10.05

11.56

10.60

11.31

43.59

440

1st

8.74

11.41

10.64

11.17

41.04

794

No data was provided except for that given in above table, nor was

any longitudinal data available. According to the sponsor, these data

are in the process of being analyzed as a function of teacher, district,

and child variables.



60

Learning Booth PPrformanre: There are five phases of activity in the

learning booth ranging from free exploration to typing words and stories.

Data are presented which indicate the percent of children in kindergarten

and grade 1 performing at each level.

Lenrninn Booth Achinvemont

Percent at Each Fhase

N I II III IV V

Kindergarten 1391 :1 6 37 23 33

Grade 1 1064 1 1 11 20 66

Concl.:(;inr,n of Shnnqrr

"The general plan was carried out to the satisfaction of thn Labora-

tory staff and dintricts...The materials z.nd training units developed by

the Laboratory staff were jurigua to De satisfactory and more than sufficient...

The accomplishments of the year and continued program development have con-

tributed to a refinement in training techniques, an emphasis on the Respon-

sive prccess on utilizing existing materials and an increase in the visi-

bility and practical evidence of the program operations for implementation."

(pp. 1 and 2 of Section C of sponsor report)

"Overall the test results during 1970-71 year fit a pattern of pre-

vious years. That is, children at the beginning of the year scored below

the national average (about 40) on the Wechaler.and at the end of the year

increased their standard scores and scored at or above 40 on this "tradi-

tional" instrument. (p. 3 of Section D of sponsor report)

Revieupr,,; Com-ents

It is not easy to understand the organization of the report or the

reason for its being organized (or disorganized) the way it is. There
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is no overall table of contents.' It starts with a Section A and then an

index of parts for Section A. Then you find a Section 0 and an index of

parts for Election B. Then the same for Sections C and D. In addition,

the sponsor sent the reviewers the follouing material: "Analysis of

1968-71 Learning Oooth Achievement", "The Implementation of the Respon-

sive Modal Follow Through Program: The Case of Community A (1969-7C)'-',

and "Teacher/Teaching Assistant Survey Data for 1970-71".

Section A is titled "Description of Program and Scope of Work". It

is an accumulation of five documents that had obviously been prepared for

purposes other than this report. A copyright owned by Far West Lab is

clamed for four of the five. From amor.g the five one can get a feel of

the goals and philosophy behind the Responsive model, but very little a-

br.et thn p^rCqv9 hy IJOch thnr3' gOn15 are to be implemPntPd. from among

all the materials in the report and additional information sent, the only

place the reviews could find information about processes waw in the

Learning Booth Achievement report.

Suctien 0 of the sponsor report called "General Plan and Organization"

does little more than give drganizational charts.

Section C called "Sponsor Accomplishments and Community Accomplish-

ments" makes a few generalized statements about accomplishments (no data

to support them) and suggests areas in which the Lab should place greater

emphasis.

Section D titled "Evaluation Procedures and Summary of Findings and

Conclusions" presents really conclusions and hardly any findings. It can-

sists of a description of the data presumLohly gathered in 1970-71 ( but

no.data except for a very little bit of Wechsler Data), a description of
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Development efforts in Evaluation in 1970-71, and plans for 1971-72. Then

at the end is another paper with a copyright claim which summarizes Teacher/

Teacher Assistant Survey Data for 1960-69 and for 1969-70 (but no 70-71

data).

From Section D of the report one is led to believe that a major part

of the 1970-71 evaluation effort went into developing some instruments to

measure program objectives and identifying better procedures for analyzing

results. The report says, "several instruments have been or continue to

be developed." They list four of them. When the sponsor was asked for

the instruments or some stage of their development, the sponsor indicated

that they were still in a developmental stage and were considered "in

house" (Dec. 15,1971). This in spite of the indication in the 1970-71

report that some "had been" develcped. In a note from the sponsor (Thorne)

dated 12/23/71, he indicated that "most of the information will be ready

in the Spring." The "ready in the Spring" presumably also includes addi-

tional Wechsler analysis that the sponsor report indicated was in progress.

The sponsor made one effort, with 1969-70 data, to put together SRI,

sponsor, and local district data and report the findings to the local

district (Oerkeley). They found the task to be "extremely time-consuming"

(p. 4 of Section D of sponsor report) and apparently are not planning this

for 70-71 data.

It is apparent th:it the sponsor does not feel any urgency to report

data gathered in a particular year in the report for that year.

While tha projections for 1971-72 talked about collecting more pro-

duct evaluation, for 1970-71 only Wechsler data on a select group and
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learning oth Achievement were gathered by the sponsor. Even Learning

Booth Achievement is almost more process than product. It seems strange

for so little product evaluation to have been attempted when the model

suggests some specific; product outcomes.

It also appears oad to the reviewer:, ' ;h.t so much of what is claimed

to be accomplished with Follow Through Fundinl 3.s also claimed to be "in

house" and/or copyrighted hy.Far West Laboratory.

1

:i 6 1
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Enqlemnn-Pecker Model, University of Orennn, Wesley Becker, Co-Director

Nature of the Model

The main aim of this program is on promoting skills and concepts

essential to reading, arithmetic and language achievement through struc-

tured sets of drills with a heavy use of reinforcement techniques using

rewards and praise to encourage desired patterns of behavior. The gener-

al philosophy of the program:is that a child who fails is a child who has

not been taught. The remedy is to teach the skills which have not been

mastered.

Prortls Mn:lr;uris

Teacher, T-inlem-nttion of 0-onr73m: To determine if teachers are us-

ing the uronram properly video tapes are taken of their classes at differ-

ent intervals. The tapes are examined by central staff and teachers and

appropri%Le c-Imments are fed back to the teachers, or discovered by them.

No hand data is reported or in* ,ndad to be reported. A review of some of

the local on site reports indicates that this video procedu.e appears to

be effective.

Product l'Ittroq

To measure the language skills the Slossom Intellioonce Teat was given

to all groups not tested by SRI. The testing was done in the Spring of

the year to the entire population. Surrmary data. for each grade and site

broken down into economic status (for poor and non-poor) is given on pages

42-47 of their report. Identical orocedures were followed to measure read-

ing and arithmetic using the Wide Rinnp Achievement Test (WRAT). Also the

same summary data is available on these measures in pages 42-47.

:;



65
..,

Lanouane Skills: This dimension is reported in respect to K-sites

and first sites. The difference being programs that have FT during kin-

dergarten. The Slossom Intelligence Test is used to measure lanouage

skills.

Comparison of K and First Sites on the Slosom Intelligence Test

Poor Only

K-Sites rirst-Sites

K

Mean Grade Level

107.6

iv

1156

Mean Grade Level N

1 104.6 867 96.1 781

2 106.8 549 96.4 704

3 100.3 188 98.6 454

It should be noted here that K-Sites are consistently better t'lan First-

Sites for poor. It should also he noted that this population of poor enila-

ren is above the national average un I.Q. for grades K, 1, and 2 from K-

Sites (third graders in K-Sites did not have kindergarten). The authors

note here is uell token. "Caution MU5C be taken attributing the obtained

differences to E-0 Kindergarten" since K and First-Sites also differ in

other non-controlled ways. It is evident why data on non-poor children

was not presented.

Reading: This dimension is reported in terms of K-Sites and First-

Sttes, x grade level, x economic status using WRAT reading scores.

(see following page)
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Comnarisen of K and Fir qt Site:, on WRAT Rending by Grade and Status

K-bitus First jites

Grade Status Mean Grade Level N Mean Grade Level N

K P 1.34 1156

NP 1.86 166

1 P 2.34 867 1.93 869

NP 2.97 142 2.32 188

2 P 3.69 592 3.31 819

NP 4.81 80 4.11 234

3 P 4.47 188 5.10 620

NP 4.61 38 4.99 131

In general poor children test above grade norms in decoding words.

Children in sites with kindergarten score about .4 grade level higher as

first and second graders than frorrprograms without kindergarten. Remem-

ber third graders were not in kindergarten programs. E-8 children are

exceeding norm expectation. Gain data from 58-59 to 69-70 indicate that

children In progrom from grade 1 to gradR 2 advanced to a mean of 3.5 from

one of 2.0. Thus they had a mean increase of 1.5. These children who

entered in kindergarten had a mean gain of 1.2 going from 1.2 to 2.4 at

the end or first grade.

Aritnmr7tic: This dimension is reported in terms of K-Sites and First-

Sites, x grade level, x economic status using WRAT arithmetic scores.

Comnari!nn of K nnd First Sites or, loRAT Aritty,Ptir by Grade and Status

frirst-:)ites
l'..-:Jitf2s

Grade Status Mann Gradl Level N Mean Grade Lfiy;11 N

K P 1.32 1156

NP 1.60 166

1 p 2.01 8G7 1.85 869

NP 2.24 142 1.95 188

2 P 2.61 592 2.45 819

NP 3.05 BO 2.67 234

3 P "- 3.31 188 3.33 620

NP 3.65 38 3.44 131

:i :i 1 9
:.,
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Again K-Sites are superior to First-Sites, but the children are per-

forming below norm. This is believed due to a mathematical column format

position on the WAT. The children are not as familiar with this format

at this time. It is expected that these results will change greatly when

the children are in the program for longer times. Thus the sponsor feels

that this test is underestimating the child's abilities. The children in

the K-Sites from 1968-69 to 1969-70 had a mean gain of .8 years while those

in program starting in first grade had a mean gain by second grade of .54

grades

CrincluJons of Snonsor

1. It is sugnpsted that early training in language concepts (K-Sites)

fosters intellectual development.

2. "E -E3 children are learning generalized reading skills that exceed

norm cxpE2ct3LioN."

Rilvir's Ccii-nts

Gains by centers --1 given in the report for years 69-70. Subsequent

data nas been sent by i, a sponsors, for certain sites giving gain scores

for 69-70 to 70 -71. Thus the gain over two years can be calculated. The

'sponsor has also replied desCriptive data concerning teachers and students

and aides. This is available on pages 6672. In recently received data

from Tupelo program it was found that the children leaving Head Start'for

first grade in 1971 were really Y2 grade level ahead of Head Start Planned

Variation children. As evidence of the approach used Dr. fiecker responded

to Tupelo "they 1 ahead Lore because they were taught by an effective

teaching staff." Complete data for all students is now being put into a

single computer tape system using locally funded 109 Cards. This is a

good technique and should yield substantial results in the future. Dr.

0 i) z; / 3
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Becker expresses some doubt concerning the WRAT test. Rather than dropping

this test perhaps additional tests could be used, since much comparative

and longitudinal data would be otherwise lost. This report is easy to fol-

low and logical in nature. They do not seem to hide their data in term-

inology, but report it in an understandable style. They are not collecting

such an extensive amount of data that they lose site of their objectives.

Again it should he emphasized that additional calculations could be made

from their data in respect to gain scores. Within the near future such

data should be available on a larger basis.

;^ ;) 4 i 1
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Culture Arnrnarh, NIrthr7!stern Illinois Statn Collene, Center

for len2r t.l i V - 'ttl:lir'!I, or. knn.7v Arhez ann Glern Hol ten

Nature of the Mndel

This program Is Cosigned for children who enter primary school able

to speak and think in their own language, but not in standard English.

The approach uses an oval language program that builds on their own langu-

age and culture to increase their skills (rending, writing, problem solv-

ing and conceptual) in English. The objectives are to engage the child-

ren in observational experiences that teach them "to use all their senses

in discovering and selecting information, in classification activities that

teach them to sort and arrange information in meaningful patterns, and in

culture relevant activities that encourage them to think imaginatively.

Pren,!In

Clw;!;:r%.-1 1.--!lt-l-ntnting: TO determine if the classrooms are success-

fully using the model anu are having a positive effect on the students two

forms of classroom evaluation arc used. First each teacher is required

to tape (audio) during the language episode. These tapes are collected

at two week intervals. Second, a trained observer is sent to the class-

room on a rec,ular basis. No analysis of the data or from conclusions

were drawn from this information.

Spp,Ar:r Ffr-ctiw,b-;s: To discover how effective the workshops

were several scales were administered to the participants. One of these

scales was a five point scale similar in form to Osgood's Semantic Differ-

ential. Tvo of thedimensions "very beneficial" and "somewhat beneficial"

were analyzed by Chi Square for each instructor. It is assessed in this

analysis that an expected probability was determined for all instances
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of the instrument's use. All differences were significant at .05 or

less with all but one in a positive direction.

Site NE,rdq: In additional scales it was reported that instructional

and psychological needs were perceived by participants to to common a-

cross all programs. No significant differences on understanding were

obtained with the elicitation technique.

WrIrkhr9 Op-litv: This was evaluated by a variety of questionnaires.

No significant T's were found between the Chicago and Topeka groups on

the questionnaire covering the workshops. A significant difference was

found (2.53 p. 201, If=18) between FT and non-FT teachers with the FT

being more favorable toward the workshop. Chicago needs were centered

arbund methodology and their understanding of the technique used in the

model.

In addition to the reported informatior a brief summary is given of

the acceptance of various parts of the individual workshops.

Product M---orriq

No pronuet measures were analyzed or suggested to be analyzed.

Concluf-iene of Soclne.nr

1. The speakers at the workshops received a statistically signifi-

cant level of approval.

2. "The quistion on the instrument appeared to be adequate, but the

ref:ponce choicz2s wire totally inadcquat.c."

3. "Topeka FT teachers are morn concerned with how to deal with prob-

lems in thp affective rather than the cognitive". The Chicago

group seems more concerned with methods.

4. The Chicago group is more child-centered than Topeka group.
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Reviewer's a-ents

The great amount of evaluation seems to be centered on the workshops

and the perception of staff concerning the quality of the workshops. The

use of x
2 seems totally unnecessary and useless. In any event the data

obtained seems almost trivial. Further, very little is done with the ex-

tensive use of tapes from the different sites. Much could be gained from

this information. Further, some sort of overall analysis might be benefi-

cial from the evaluation of the classroom procedures. In short, very lit-

tle useful data is presented in their report. This is particularly dis-

couraging since it would be excected that such a program would have a

considerable amount- valuation of cognitive skills in their language and

in English. Do apparent attempt seems to be made to evaluate their own

obj=tiven, ,Ihich is most reeretable.

4' t.; 7



72

New School Aporonr..h University of North Tanta, Dr. Vita Perrone,

Nature of the Model

The basis statement concerningthe Now School approach is that it

"focuses on assisting teachers to reappraise their basic beliefs about

children, e.g., that children learn at different rates, that their learn-

styles differ and-that they bring to school a variety of interests and

needs uniqudy related to tht.2ir pun personal fulfillment. In this type

of classroom the teacher is a guide who asks the right question at the

right time so that children will further extend themselves in

for. inforiation and in solving problems.

DrIT9nrrehic Infnr-,tine

The FT clac'r;ronm tr,acnern gave

ing the 242 students in the program:

No

1. 54%
a.

b.

c.

2. The
a.

b.

c.

ire from low
of th;

61.9% of th
42.8.1. or the

searching

the following descriptive data concern-

inr:e72 families
WMUlDtiOn are low income
,:neric:2n are lnr income

Cadow:dans arc 1o...J income

following percentage breakdown of race exists

Caoc:isian

25.6% Indii;
8.7% Sp3nin American

3. 44.6% of the students had had Head Start program experience.

indimition is givun concerning what income level is low.

Prorenc

School Ditrir:t rcr,:ernOnn: This ties assessed by obtaining the

wishes of administrators and teachers to continue In the program during

the 1971-72 year. The results indicated that all principals and district

superintendents and OU% of this teachers wished to return for the 71-72 year.
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Student Participation: This was measured by a questionnaire and in-

terview administered to teachers, paraprofessionals, and a random selec-

tion of students. The results were:

a. Teachers indicated that 92% of thetudents had a positive atti-

tude toward the prorram.

b. 96% of rtudents interviewed demonstrated a positive attitude to-

ward prosrum and teachers. This was done by an interview. The

number of the sample was not given.

c. The rate of unexcused absentees wan 10% or less in each class re-

porting. Exact data is given in the report.

d. The rate of disruptive behavior by 50% during the last quarter as

measured by an interview given to paraprofessionals on a random

basis. The reviewer reels tnis is a poor measure of disruptive

behavior and a better scale and procedure is needed.

Parent Invnlve-art: Parent involvement was assessed by use of the

North Dekote eerent intervie,. schedule. Tne results indicated that:

a. 95% of parents surveyed indicated a poritive attitude toward

the prcgram

b. 69:6 of the parents participated in some manner on the project

c. 59% of the parents indicated participation in at least one month-

ly meeting and/or parent acsivity.

Neither the degree of attitude nor the characteristics of the sample were

given.

Porticinatieh of the Staff: This was measured by a questionnaire

and by attendance records.

a. All teachers attempted to implement these applicable activities

intreduced in pre and inservice training sessions in their class-

rooms.

b. 93% of the teachers attended pre and inservice training sessions

and activities.

c. 70% of the teachers took courses for credit during the year

d. 70% of paraprofessionals attended training sessions and monthly

meetings

;1 9
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School District Coordinator of Medical Dental, and Social Services:

Health habits were identified by a questionnaire given to the students.

Additional data was obtained frommhool records.

a. All students requiring medical and/or dental service as deemed

necessary by a doctor's examination received that required ser-

vice

b. 89% of the students demonstrated they practiced everyday health

habits

c. 92% of parents vs referred by teachers or principals as requir-

ing social services received such services.

d. 2% of FT children did not take such programs.

e. 26:5 of children referred by the teacher for guidance and psyche-
. logical service had either not received it or it was delayed..

Cla,:nrcell Env:I-or-ant: In Great Falls and Washington Trial sites

data tzri:3 cullactcL opaccrang "--1 nnri real clu,;:ironm environmcnt and the

reasons for any discrepancy between the two. The instrument used 'were

Ideal Cirr:nr(.0.1 invirnn.rc'ht. ArAtiql C1 ;lc;r1-vr.lm Envirnnmont and Factors Ro-

lated to nr.tu-1-1d--21 Dic:cr,,ninr:IPrl. Data is given in terms of responses
----

to a list of 26 statements-concerning the classroom environment as sug-

gested by the model. The results indicated that the teachers even though

they tended to agree with the ideal were not actually able to achieve it.

The reasons most given for the discrepancy was insufficient teacher pre-

paration in discovery techniques. Additional data is given concerning all

reasons in their report.

Parent P.,vcrntinn or Pmnram: In the Washington Trail 49 families

were randomly selected and balanced for classrooms. These parents were

interviewed concerning their perception of the program. The following

results were obtained:
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Item

Times you seen your FT teacher

during the year

Your contact with child's FT

teacher

Would you like to visit your
FT child's elasronm?

Average no.

At Schnnl . At Home,

4.24 .14

times

Other

.29

..111

Not Satisfactory Satis. Very Sat. No Resonnse

0% 37% 59% 4%

Yes

80%

No

10%

Na Rnsonnse

2%

Por3onnl Visit me Program for

What would make you more likely N. R. Invitattm at Home Parents at School Oth--

to visit FT classroom 19% 31% 15% 19% 15%

Have you participated in FT

Prbgram?

if.so How?

NINIMP=11.

Yes

71%

No

27%

No Ree:inon:q1

2%

Helpinq in Cluss- Helping with Doing rhinos

rnm, Field trice at Hdrie Other

30% 13% 27%

Would you be willing to part-

icipate

Yen

06%

No

10%

No Resannne

4%

Awareness of FT parents and teachers

monthly meetings

Yes No

92% 8%

Have you attended any of these meetings? Yes No

57% 43%

If you attended were they satinfactorv? Yes Nn No Re!onnse

87% 7% 7%

Not bid Not hnnw

Why did you not attend Tnn busy Inl,ernsted Time/Hl;-)se. Trans. eabkcjt. ahnr

meetings 20% 39; 13% 13% 25% 20%

tion aboutInformation
Kindn of prenrams yilu Ways Child- Ways to Help

would be interested FT rcn Learn Ways to Help In Clain. at Horn!! Otl

in seeing 17% 214% 13% 31% l0..;
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Was FT Program Satisfactory Nat Satisfactory Very Satisfactory

44% 2% 54%

My child enjoyed sthool Jot Very Much OK Very Much

2% 14% 84%

My child has progressed Not Very Well Well Very Well

4% 22% 74%

Would you want changes No Channns Channes

89% 11%

The Washington Trial data was collected under the title PROSE. This in-

formation has not yet been processed.

PrnHent :-!..,th,T.r-1

ilit:ir '':1.11 :
Th1.--4-r c:,:[...c's!3d by a teacher evaluation of the stu-

dent. It was found that less than 80% of the students attempted to com-

plete the basic skills of the program

Ppaqini PPT.-i9 mi7;s: Less than 75% of a convient sample obtained aver-

age or above average scores on the Metropolitan Readiness Test Form A.

Again no indication is given of true shape of the distribution. Further

elaboration of the selection of the sample was not included in their die-
.

cussion. In addition three other reading measures were taken of certain

sites.In JamJary a Stwirlird Rp7,di.in In,,rntnry was given to a random sample

of,students from each second grade FT classroom in Great Falls, to a

random sample of students in each third grade FT classroom in Fort Votes,

and to the best and poorest student in reading each clads the Clacsronm

Rendln9 Invpritnry was given. In addition at Fort Votes, the Gates-

pcqinil'n Rrndinn Tr.- st:; wore administered in August to all FT students

in K-3. A discussion of these measures is included in the results. The

results of the Stondord flpprilno Invfmtnry indicated that about 40% were

ot li 4-)

, i),, ,,,
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achieving well and that 60% have some degree of difficulty in reading

and thus do not fit the program well. The results are based on 16 stu-

dents and a frequency count bused on book level is given in Table 1 of

their report. The actual raw a.,a is supplied by the sponsor. The re-

sults of the Classroom Rendion Inventory taken on 10 students indicated

that all students could pronounced the required words but that they were

word by word readers. All of them lacked expression in reading and many

lacked fluency. All students shotoed weakness in inference questions and

in interpreting what they had read.

The folleuing results were .iven concerning the Gates -Ille Ginitie

Readier] Tents:------

Kindergarten scores could not br interoreted in terms of national

nor-_. Twenty -three percent of the 40 children tested scored be'nw the

50tt percentile.

f'nt.',r-"lr Ginitio flr:3dinn Trt..t.-1

Grade 1 Grade 2 Grade 3

Class Class Class

A 1.99 1.69 A 2.90 2.31 A 3,41 3.43

6 2.00 1.50 0 1.99 1.45 6. 3.40 2.39

.1111.110i.

...emsimie...orms.male

The actual raw data is included in the sponsor's report.

Conel,:':ions of Eron r.17,

r

School Di7.tr;,ct Cemerntien: Interdistrict cooperation and parti-

cipation of the three dintricts arc possible i f(their type of project.

Attitude Trvinrd P-onrnm: Students successfully participated in the

program in terms of their attendence, reduction in disruption behavior,

and teacher percepticn of student attitude. Students did not success-

fully participate in FT in teems of measurement of effort and work.

I) 0 3



78

Caucasian and rpanish American did reach criterion level of 80% but Indian

dropped far below, making the overall average below 80%.

Parent In-nivr'ment: Parental involvement and attitude toward FT

were deemed to be successful.

Staff Particiartinn in Proorem: Teachers successfully p rticpated

in the project in term of their self-improvement. Paraprofessionals

participated successfully in the classroom as viewed and discussed by

the teachers, but did not paiticipate at a satisfactory level in pre and

inservice workshops.

Senna) DI'ltrict Cnordination of f'iF 'cal, Dontal, and Sncial Serviceq:_-_--

a. Suce::sful health, medical, dental, and social services were

achieved

b. Fend, qui%ance, and psychological services were not successfully

o proviCed

Rq7d!rn:

a. Children shotmd strennth in the area of word recognition when

time for an7lvnis was given; their ii:akne.Js was primarily due

to a lack of facility or Slow speed

b. .The kindergarten children will need extended reading readiness

expe:.ience in first grad:!

c. The results of the Gates-Mac Ginitie Reading Test indite a

weakness in the area or reading comprehension for grades 1, 2, and 3.

Reviewer's Cer-Trints

Many of the conclusions of the sponsor were determined by whether

or not the item studied reached a certain criterion level. At times the

selection of this level seems somewhat arbitrary. Therefore the conclu-

sions reached must be carefully studied in respect to the criterion level

deaired.

:' 1 :) , I
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Behavior Analvsiq Proornm, Univorsity of Kansas, Don Oushweli Jr.

Nature of the Model

The basic position of this model is for teachers to use a token sys-

tem of positivexeinforcement. Individualized, structured, programmed

materials are used to teach skills in the areas of language, reading, wri-

ting, and mathematics. Parents are used in the program to aid teachers

as behavior modifier and tutors.

Process Mr:-Inurns

No process measures were Cone, but a video tape system is used by

the teacher to examine their own techniques. This appears to be a suc-

cessful system.

Product fl-;.-;n1-1 n

Rna4ini: Reading was measured by the WRAT. One study cconistad of

sixteen chilGren from the Behavior Analysis Program of a cooperative pre-

school in Kansas City, and a carefully selected matched group from another

Head Start prncjrcrn in Kansas City. Groups were matched on pre-test scores,

age, family size, and family income. This study is labeled by the review-

er as the Kansas City study. On Ole WRAT at the end of the year the D2-

havior Analysis (BA) children exceeded the control by foul' months in read-

ing. The OA group scared about three months above grade level.

In another study, labeled The Poor Pre-K Study by the reviewers, WWII.

scores are used to compare entering students in BA kindergartens in a

very poor rural community. Forty -five children came from a BA Head Start

program, twenty-five with no pre-kindsrgarten experience with above pover-

ty income, and sixteen with no pre-kindergarten experience with below

0 1; o ,)
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poverty family income. The OA Head Start children scored about two months

grade level above the no pre-kindergarten above poverty family income

children, and they scored about 1 grade level above the no pre-kindergarten

below poverty family income children. Both the BA group and the above

income group scored above grade level while the below income group was

well below grade level.

In a third study, labeled by the reviewers as the Pre-K Indian Study,

thirty-one OA pre-K Indians were compared with no pre-K Indians upon en-

tering a BA kindergarten using the WRAT. Neither populations was classi-

fied as poor. On the reading the pre-K Indian scored about 5 months high-

er than the no pre-K children. The OA group scored about three months a-

bove grade level.

In a fourth study, the Metrnaelitan auading Readiness Test was used

in two aomTunitioo (cne rural and one urban) to compare children over 2

years with the latter being a FT.kindergarten. In the first yea, a non-

FT program existed and in the second year it became a FT program. The

results showed that about 50% more students scored above norms at the end

of the FT prcgram then at the end of the non-FT program. No N's were

given in this study.

In a fifth study, labeled by the reviewer as the Inner City Study,

a pair of inner city classrooms were examined over two years. One was

a FT and the other was a non-FT program. In this study there were 39

FT and 32 nnn-FT during kindergarten; 31 FT and 17 non-FT remained at

the end of first grade. Testing was done during the Spring of the year.

Using the W,RAT the FT students were about three months above norms in

kindergarten and maintained this at the end of first grade. The non-FT
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students were about six months below norms during kindergarten and slight-

ly worse at the end of first grade.

Snelling: Spelling was measured in the Kansas City study using the

WRAT. The results indicated that the BA co-op pre-K students performed

at about one year, four months better than the matched Head Start children

and at about five months above grade level.

In the Poor Pre-K Study the BA pre-K students performed at about 4

months ahead of the above poverty income no pre-K group and about one

year,one month ahead of the below poverty income no pre-K group in the

WRAT spelling subtext. Further, the BA pre-K group performed at about

five months above grade level while the above income no pre-K group scored

at grade level and the below poverty income group scored well below grade

level.

In the Pre-K Indian Study the EA pre -t; group performed at about one

year better than the no pre-K Indian group on the WRAT spelling subtest.

The BA pre-K group scored about seven months above grade level.

In the Inner City Study the Follow Through group performed at about

1 month above grade level during kindergarten and two mon,ns above grade

level in first grade using the WRAT spelling subtest. The non-Fl group

performed at about one half or a year below grade level in kindergarten

and three-fourths of a yuar below grade level at the end or first grade.

Arithtptic: In the Kansas City study the WRAT subtest for arithmetic

Was used. The results indicated that the OA co-op pre -F students performed

at about ytar better than the matched head Start group. Both groups

performed above grade levels.
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In the Poor Pre-K study the BA pre-K students performed about it °V .

a ye,-.: ahead of the above poverty income no pre-K group and about one

year above the below poverty income pre-K group. Further the BA group

performed about eight months above grade level while the other two were

below grade level.

In the pre-K Indian study both the BA pre-K group and the.pre-K

group scored above grade level with the OA group scoring about seven

months higher than the no pre-K group in the WRAT arithmetic subtest.

In the Inner City study the Follow Through group scored about two

and seven months above grade level in kindergarten and first grade re-

spectively using the WRAT arithmetic sebtest. The non-FT group scored

at about six and eight months belou grade level in kindergarten and first

grade, respectively.

Coeclu-ion cf Ilener;:lr

1. "Behavior Analysis children are moving further above the test

norms (WRAT) in every subtest each year, and the chilcren in regular

classes are falling slig'itly farther behind the norms each year.

2. The Behavior Analysis program is benefiting the poor children

and the reported data is sufficient to warrant maintaining the program.

Reviewer's Cs-1-lents

A more detailed analysis could be obtained.from raw data presented

by the sponsor for ea-h classroom in the program. Ranges, and mean value

for each clir.,sroom are given in the WRAT, when it was measured in the

Spring. In addition mein values fora classroom are also given in graphic

form for the fall and spring. Progress reportu by page progressed in

reading and math arc given ucckly for the entire year. In the evaluation

0 1)4) ,., S
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data discu2sed by the sponsor it should be remembered that there was only

an N of one per cell in the various evaluations. Statistically this leaves

a lot to be desired. However the sponsors did not intend to use the data

in an inferential fashion . If this is to be desired it could be computed

on a pre-post basis when the units are classrooms, and the dependent vari-

able is the WRAT. The method for reporting data could be improved by the

sponsor. As an example rather than photocopying the cover of the Metro-

politan Test the data could be transferred to a table. Also some process

data could be extracted from the video.

` ' ;i719

#
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The Cnonitively 0riented Curriculum Mndpl, High Scope Educational ResenrchFoundation, 0Avid P. LeikArt

Nature of the Model

The basic position of this model is based upon the theoretical posi-

tion of Piaget. The model emphasizes the child's understanding of five

cognitive areas: classification, numbers, causality, time, and space

through experirentation, exploration, and constant verbalization. The

teachers used detailed lesson plans and an opportunity exists for parents

to beccme directly involved by the use of a home teaching program.

Der.onresb'c Inn-T.-net-len

Demogrepnic data was collected but no report of it is given.

Proi7ess Mn7r:'171

Stulrrt Antivit--; .ti! Clwit.rnom: io '.ensure this a Pupil Obser-

vation Chrcklint wns un'Jci. The first year a nroup enters they are meas-

ured in the Fall ar,d Sprint. On subsequent years it is used only in the

Spring. £o data was presented for the 1970-71 year but some previous data

from 1966 -69 aad 1969-70 were briefly discussed.

Product Mr-ltires

Intellirr rice: Intelligince was measumd by the Stanford-Oinet Intel-

ligence Test. The first year a group enters the program they are tested

in the Fall and the Spring. On subsequent years they are tested only in

the Spring. The sponsor implies that only a sample will be used. No data

was given on the 1970-71 year, but some was discussed for the 1968-G9 and

1969-70 years.

Revietter's Cet-TPnti

There is very little one can say about nothing. However, the reviewer

feels that if longitudinal information is to be obtained using the CO, then
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sampling procedures might yield a very small N due to drop outs over a

three year period. Further the reviewer questions the useof so little

product measurement. Particularly, no data appears to be considered to

evaluate the Piagetian position. Might two-dimensional and three-dimen-

sional logical problem:: be developed on examination of reversal shifts,

associativity, conservative, etc. For an operation as large as High

Scope thci reviewer would expect a more detailed and well formulated report

with data collections up to date.

," 11.) "I I
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Individulllv Prvnr:rihrid
Innlvictirn 741d the PrimIry Edintion ProiPotj.

Learninq pp7,-,1-r-J1 i;firl .,ove1 :i:1-enL 1,:?riti,r,
taurpn hwinick ;Ind wrrrn Jhoolnr

Nature of the Model
......

The basic position of this model is that they provide individual-

ized, instructional programs for each.child so that he learns the appro-

priate acadellic skills and concepts to master his language, motor skills,

classifications, and reasening. Diagnostic tests are used by the staff

to determine a child's weak points so that the teacher may prescribe

appropriate ueterials to improve this. A positive reinforcement system

is used to increase !earning.

Prov!rn r,-71.pirrq

No partir;alar overall procoso neal:urcs wore taken and reported for

1970-71. rYrAwr, rxnerimental testing W35 dune to halo diLctIver a mf-J:I-

sure temed "oegr-_!e of implecnt:ttion."
They believe there are seven

va.lables which are critical to this prccess measure. They are: "Test-

ing proc:Aure%; pre:-.ciptiaa practiccs; traveling skills of the teacher

(how the teacher maven about the clur.sroen, reinforcing appropriate stu-

dent behavior); instructional materials actually used; allocation of

tine; space and utilization; teachers' knowledge of the curriculum and

the children in her charge." Each of these variables are then to be

broken dcun into leasurvable co:rapwets. this data is then to be con-

fined as treatment data. Uy combining input and output data to yield

correlations
(convnic+r multiple or multiple partial) wc. obtain evidence

on how the treatments used explain variance in output not related to in-

put. 'dhen differences in the canonical correlations or multiple are

noted then an inspection, of the differences in treatments

' 0

Might help
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account for the differences in correlations. This is a rather sophisti-

cated approach which might be considered for larger scale use.

Product Men!lures

Arithme!tie: The WRAT subtest on arithmetic was used to evaluate

this measure in kindergarten and in first grade. In the basic overall

desigo a non-FT compsrison grnup was tested in 1970 which was two grades

higher than the FT. When the FT reaches this grade level of the compari-

son group, the two groups will be analyzed. The data from the FT group

in kindergarten and first grade follow:

P.,,i1 ''.ehleve-.01t D-t1,79-71 .7n WM' Ari!---etir:

61:-:e 5:0,--ticn-----

K

K

1

1

Currir,11,:-. A-ea Mean Ra..1 S :are

A Quantification 16.86
0 QuantifiLstion 19.9G

A Claecification 16.83
0 Classification 19.96

A Quantifi.ratien 19.65
0 Quantiricatten 25.42
D Quantific7;tion 20.26

A Clal..,sifiation 19.65
B Clannifiation 25.42
D Classification 20.26

Rea!ini: The LJRAT subto:zt on reading Liao used to evaluate this measure

in kindergarten and in first grade. In the basic overall design a non-FT

compari:.on grcup was Lusted in 1970 which was two grades higher than the

FT. When the FT reaches the grade level of the comparison group, the two

groups gill br3 analyzed and compared. The data from the FT group in kinder-

garten and first grade follow:
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Punil AchipvPment Data. 1970-71 on WRAT Rpndinn

Grade Section WRAT

K A 21.49

K 8 24.03

1 A 28.05

1 0 45.43

1 D 33.84

VlstPry n Cnric,,Itri: To measure tni a pre-test was given to all

kinuergarten zi.nd first grade students measuring the percent of the curri-

culum units known befdre starting the year. In addition a post-test uas

'given in the Spring of the year to dater:nine the percent of unite of the

curriculum material mastered during the year. Ry adding tnese two values

together and subtracting from 100 percent, one obtains the units of curri-

culum yet to be coToleted. This data is pretirted on the next page by

curriculum area.

..-
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Curriculum Grade Ser.tinn Pre-Test Post-Test Units to hr. Cnmeleted

Quantification K A 26% 24% 50

K B 30% 37% 33

1 A 45% 7% 38

1 B 87% 8% 5

1 D 67% 16% 17

Classificatica K A 48% 30% 22

K B 58% 38% 4

1 A 60% 35% 5

1 0 92% 2% 6

1 D 83% 8% 9

General Motor K A 69% 13% 10
K B 60% 32% 0

1 A 65% 11% 24

1 B 95% 2% 2

1 D 88% 3% - 9

Visual Motor K A 22% 14% 64

K 8 37% 15% 48

1 A 23% 5% 72

1 B 86% 1% 13

1 D 77% 15% 8

Auditory Motor K A 51% 2% 47

K 0 38% 32% 30

1 A 62% 3% 35

1 8 04% 1% 15

1 D 68% 13% 19

Integrative Motor K A 28% 3% 69
t 0 24% 25% 51

1 A 50% 9% 41

1 B 70% 1% 28

1 D 69% 9% 22

This data clearly suggests the need for individualized instruction.

Conclu'linn of Sa,m,:or

FT Children have a need to be taught by an individualized approach.

Revipmar's CC, rant

It is difficult to comment nn the process measures which arc not fully

developed as yet. The reviewer believes that comment on thin must be de-

layed until the design is further developed. In most cases this would

N

107
69
149
97
104

115
69

143
96
107

106
69

144
95
104

85
71

1.In
A.L.,

96
lot.

60
67

129
97
74

94
69
127
97
90
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seem like a weak position for the sponsor but in his defense the type of

analysis they are developing is sophisticated and time consuming. As

mentioned earlier their procedure is well worth examining for more large

scale use in FT. Because of this the reviewer is including some addition-

al comment On' how their data might be used.

Any distribution could he descrihed in terms of 1) mean, 2) standard

deviation 3) s!muness, and 4) kurteeis. The scorns from isrin students

in 57 classrooms for the quantification pre-test in the fall (input) and

the Spring WRAT (output) can be converted into eight measures. (the four

descripticns of a distribution Per each variable; input and output). A

canonical correlation analysis can then be seen in this data. The results

of this folic:As with the unit being the classroom.

F7,,11 e!, e-nrotree

Classre:-.
StatiFtle v'z'an S.D.

Canonical Canonical

StrociAirn Corffieien',.s

Fall Quarter (input)

Mean 7.12 8.12 .82 .92

S.D. 5.90 5.8'4 .53 -.29

Skewness 1.11 1.11 .
-.66 -.85

Kurtosis 1.C 3.75 -.25 .66

Variance extraeted=.37 Redundancy=.20

Spring WRAT (output)

Mean 19.92 3.28 .99 .93

S.D. 3.17 1.01 -.57 -.12

Skewness -.49 .61 -.11 -.22

Kurtosis .59 1,40 .09 -.1G

Variance extracted _.35 Redundancy=.18

Canonical correlation=.73
p L .001
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By looking at the canonical structure it is seen that a factor exists

in the input containing the positive mean and standard deviation (4-.02 and

+.53) and negative skewness and kurtosis and -.25). This factor car-

relates .73 with the Spring factor primarily of the mean (.99) only. Thus

the mean and the shape of the fall distribution seem to affect the mean of

the Spring distribution, but the shape of the Spring seems to be unrelated

to the Fall imput measures. The coefficient of redundancy shows us that

82% of the total output variance is not explained by the first input fac-

tor. Thus there is a great amount of output variance which is accounted

for by something other than input variance.

8y then taking the four input measures and running a multiple correla-

tion between them and the WRAT moans, and then by computing the residuals

rc,is ths Si3ring 727r1:9 '...14EM Cl;ICS cutout m_?'la not cYp]sinnd hv

the four input mnacures results. Two sets of classrooms became evident

there with positive residuals and those with negative residuals. ey then

examining the differences between these two groups one might discover

some of those other factors accounting fur output variance. One such

difference discovered in th0 current study was one group prematurely stopped

placement tenting. Additicnal analysis is being developed for the process

end of their strategy. As stated previously this is a rather sophisticated

procedure which has great poqsibilities.

The ,eviewer felt, however, that the sponsor might be wise to include

some other forms of product evaluation. They seem to have too much in-

volved for using just the WRAT to meanure achievement in math and reading

by a standardized tent.
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Bank Street, Mrs. Clirahnth Gilkesnn

Nature of the Model

The goal of the Bank Street program is the "creation of a learning

environment which challenges and suports productive independence in child-

ren, provides basic knowledge, develops various skills and compentencies,

particularly the ability to think, to reason, to conceptualize. An impor-

tant aspect of the OS program is for the children to develop positive

images of themselves.

Protect; MCP5UrPr,

St:1ff DTIvrionTE,nt Process: Report not yet submitted. Will be in--
eluded in supplementary grant. It is a recording of the principal activ-

ities of each Field Rep:esentativa in the communities.

Adult Lhil!1 Cn7"t niontion (ACE): Fifty-five classrooms were observed

during tht? 5pring semester. ''The classroom selected for nbservation was any

felt to h3ve an effective enactment of the Bank Street Program. The year

before some non-FT programs were used as comparison groups. Twenty minutes

of the day u:2re recorded. }our types of lessons were checked: 1) context,

2) discussion, 3) creative activity, 4) instructional activities. In ad-

dition, five 05 school classrooms were also observed.

Co.771:Irif-en of Anr!reente Son*.rs for FT nnd OSSC

A Child
Children
Teacher
Assistant

A Child
Children
Teacher
Assist;int

Polio., Thrnugh (55 classes)
Person Addresned

Self Child Children

6.1% 50.4% 9.2%
3.2 54.6 10.0
1.0 = 63.0 33.7
0.9 70.3 1C.1

Tenoher Assist:Int

21.9% 12.4%
22.2 9.1
0.1 1.4
3.1 0.7

Bank Street (5 classes)

6.2% 70.5% 9.1%
3.7 57.7 17.1.
0.2 70.3 96.1

0.5 90.1 8.2
'..) ;I '3 S

7.4% 6.8
11.2 10.2'
0.1 3.3

0.9 0.3
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In both programs the children speak more to each other than to the

adult, and the assistants speak more to individual children than do the

teachers.

Total Children's Cemmuninntinn fnr FT and OSSC

FT BSSC

Self-initiated talk 63.8% 64.7%

Outer-stimulated talk 21.9 15.1

Suppartiw?
. 1.4 5.1

Taking responsibility 8.2 10.1

Presenting 1.2 2.3

Correcting 2.2 2.0

Lauding 0.1 0.3

Hurting 1.1 0.5

Total A''. /Alt C:!--711c:Itien for ET nnd PSSC

FT BSSC

Exprenning 20.6% 22.2%

Presenting 3.1 6.5

Asking 30.7 22.2

Replying . 6.5 7.1

Supporting 14.5 18.9

Milnaging 19.0 18.2

Correcting 2.9 1.4

Lauding 2.6 3.5

Hurting 0.1 0.1

Additional data is presented on pages 10-12 of Analysis of Communica-

tion in Ul;c7tion Rerlrirt Scction of Finql Rrrprt, concerning 14 criterion

referenced measures about adult and child communication. The data tends

to be supportive of the Bank Street program. Further, both the FT and

MSC obtained similar results. A comparison was also made concerning

FT.(1971) and non-FT (1970). Data, as discussed directly above, is also

given on pages 16-68. The FT program discussed under this section is
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a Bank Street program but 1t is distinguished from those taught at a Bank

Street school. Major differences exist between these two programs such

as follows:

Comnm-ion of FT and non -FT Co-Imunication

Self-initiated child talk
Expressing by adults

FT NFT

63.8% 22.9%
20.G% 9.3%

Additional comparison follow; in which the differences in variance between

groups is greater than 10%.

Comparison of FT and NFT in Terms of Variance of More
lh-m 1117! fr^ the Critrr!rn qprrr;:rced M.InFurns

FT NFT

Measure 1: High proportion of child talk which

15 !;:,1f-in:tia'..ed as compared with that which +D 49.1

is outer-initiated. -D -30.8

Measure 2: Hiph proportion of child talk which

is directed to another child or children as +D 34.2

compared with that which is directed to adults. -D 69.0

Measure 3: High proportion of child talk which

deals with thwgrits, iceas, concepts as coal-. +D

pared with that which deals with inCormation. -D -35.5 -54.8

Measure G: High omportipn of adult talk which

is directed toward individual children compared +D 43.2 13.1

with that which is directed to the group. -D

MtInsw-a 12: High proportion of adult input which

is spcc,fic to the situation as compared with
that which 1:, pre-structured and not responsive +D 17.5 1.4

to childran's reactions. -D

Data in a +D direction indicates it is in the direction consistent with

a Bank Street program.

Data is also presented which shows a comparison of aggregate scores

for each grade level within FT on pages 20 and 21. Interview data of

qualitative nature is presented on pages 30 -31 of the report. Complete

data on the ACE data are presented in Appendix E-14.
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In addition the ACE was administered in Macon County to six class-

rooms (two at each grade level) and in P.S. 243 New York to six class-

rooms. The reliability of the ACE was determined in 1970 by two obser-

vers observing 20 classrows. A 95% correlation existed between them.

The results of this segment are not presented in the Final Report or the

suppiummtary report on Macon County.

Boma-School P71.:tinr,thio: This is a parent interview which deals

with parents' attitudes toward the program, parents' awareness of differ-

ent asnects of the program, and parent participation in the program.

The results of this are to be included under a supplementary grant.

Product M..,surrs

Pianetion To-1:s: No description of this was given nor any report

of results. Tha data ore presently being analyzed.

Wfrpronti:Itrd Cuill Cehavior (OCC): The DCO form is designed to

provide quantitative and qualitative data regarding children's verbal

and non-vcroal behavior in classrooms. Additional components of the DCO

instruments measure a time sampling of the behavior of each child in the

. total group at specified intervals and a listing of the activities and

groupings observed at that time.

Further, three scales give subjective impressions of the child with

the group, the individual child, end the classroom teams.

Fourteen observers looked at two OS school classes, two NYC classes

(no BS non-FT) and 40 FT (OS) classes from ten different communities. A

high reliability existed with three of the observers being checked. Re-

sults from the prrliminnry Broorr,In prpnrt on Differentiated Child Behavior

follows. Total scores represent the sum of behavioral entries in the six

categories.

" 1 0 1



Comparison of Mean Total and Weighted Scores in Bank Street Follow

Thrnohi Cc-nrison. and Bank Street School fnr Children's Classes

Total Scores Weighted Scores

FT 344.7 589.2

Comp. 215.7 296.7

BSSC 428.7 782.1

The results show substantial differences among the three groups

with the FT and BSSC scores fignificantly higher than NYC public schools.

The wt,ighted scores reflect a priori judgement as to the relative desira-

bility, complexity, and frequency of occurrence of behavior, within each

category or sub-category. Weighting increased the differences between

NYC public schools eel the OSSC and FT programs.

This data is further subdivided into mean category scores.

P.-.»,, rn,-,f--,1-- F1707.-q- FT. Cm-onrir:In (NYC). 7n1 fiSSC

Cat-nela, FT NYC OSSC

Gives InFormation 122.8 52.4 148.4

Asks Questions 24.1 5.1 30.1

Expresses 109.3 66.1 109.4

Behoves Regressively . 10.9 10.0 1.?

Sho,.!ri Autonomy 20.1 7.0 43.5

Communicates via Sym.
Play Rep. 38.5 28.7 55.7

FT is significantly different from NYC on categories 1, 2, 3, and 5. The

BS approach (fr plus OSSC) resulted in a greater proportion of cognitive

than of affective behaviors with the public school showing a far greater

proportion of affective than cognitive. Additional discussion on each

category is presented in their report.

WITS': No desOciption of this was given nor any report of results.

The data are presently being analyzed.
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Leiter International Scale: The data are presently being analyzed.

Reading: Metrermlitan Reedino Test was to be administered to all

students. The results are not yet in.

In Macon County it was administered to first grade children at the

beginning of the year. The results of this test are presented below:

Performance of Metropolitan Readiness Test for all First

07;:r:' FT ;:r: '"V-; in Petooer, 1970

(N=354)

Test Avereee Ranae of Middle 2/3 Averane From Normsm '''''.".....

Word M-annine 6.3 3.8-8.8 9

Listening 9.1 6.9-11.3 9

Matbhing 7.0 3.9-10.1 8

Alphebet 11.3 7.5-15.1 10

Numbars 9.7 5.3-14.4 12

Copying 6.6 3.5-9.7 7

Ict:A. VPT 49.2 34.3-64.1 55

These results "indicate that the children generally meet the norms estab-

lished as the average performance of all first grade children in the coun-

ty." In addition an item analysis was done for each subtest. Extensive

results of their can be found in a supplementary report titled Pronrnm

Analysis Renert- Marne County on pages 8-23.

In P.S. 243 New York, the Metropolitan Primary I Battery was admin-

istered to first grade and the Primary II to second grade at the end of

the school year. In Macon the Primary I was administered in May to first

grade and in January to second grade. The Primary II was administered to

third grade in Macon in January.

The results fur the Metropolitan Primary I Clattery in Macon County

are as follows:
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Achievement Levels of First and Second Grade Follow Through
Children in the Metroonlitan Primery Battery I

First Grade (240) Norm Equivalent=1.9

Subtest Grade Equivalent Percentane

Word Knowledge -1.G 1.06
1.0-1.4 21.58
1.5-1.9 67.27
2.0-2.4 8.41
2.5-2.9 3.69
3.0+ 0.00

Word Discrimination

Reading Subtest

Arithmetic Concepts & Skills

Second Grade (391)

-1.0 0.00
1.0-1.4 28.42
1.5-1.9 45.42
2.0-2.4 13.15
2.5-2.9 11.05
3.0+ 2.11

-1.0-1.0 0.00
1.0-1.4 11.06
1.5-1.5 70.01
2.0-2.4 12.64
2.5-2.9 5.80
3.0+ .53

-1.0-1.0 7.91
1.0-1.4 15.00
1.5-1.9 37.08
2.0-2.4 31.05
2.5-2.9 6.04
3.0+ .53

Norm Equivalent=2.4

Word Knowledge -1.0 .30
1.0-1.4 13.70
1.5-1.9 54.47
2.0-2.9 31.54
3.0+ . 0.00

Word Discrimination -1.0 .60
1.0-1.4 19.67
1.5-1.9 35.71
2.0-2.9 37.20
3.0+ '6.05

Reading -1.0 0.00
1.0-1.4 5.67
1.5-1.9 51.79
2.0-2.9 31.54
3.0+ 11.01

' ,. I 0 1
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Grade Equivalent Percentage,

Arithmetic Concepts 8 Skills -1.0 2.70

1.0-1.4 7.47

1.5-1.9 32.73

2.0-2.9 51.49

3.0+ 5.65

An item analysis was run on each of the subtests. The results can be

found in the supplementary report Pronram-Anolvsis Rennrt Macom.County.

The results for the Metropolitan Primary II Battery follows:

Achievement levels of Third Grade Folleu Through Children on

VitrnosIlt-:n 672-ztr:ry II

Suhtest Grade Equivalent Percentanc

Word Knowledge -1.9 24.3G

2.0-2.9 47.32

3.0-3.9 20.72

4.0+ 7.56

Word Discriminsticn -1.9 18.48

2.0-2.9 46.20

3.0-3.9 13.44

4.0+ 21.84

Reading -1.9 16.52

2.0-2.9 58.80

3.0-3.9 19.04

4.0+ 5.61)

Spelling -1.9 15.68

2.0-2.9 43.40

3.0-3.9 15.613

4.0+ 24.92

An item analysis was done for each subtest. The results are presented

in Pronrnm Amlvnis Rnport Macon County pp. 37-41.

In Macon County the Bank Street Follow Through Reading Comprehensive

Test and the Diagnostic Test of 0i,sic Reading and Decoding Skills were

administered to samples of third grade FT children at the end of the school

year and to a similar population from PS 243 New York.
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The results from (304) third graders in Tushegee (a part of the Macon

population) are as follows. This test is diagnostic in nature and it

°gives on assessment of his knowledge of letter sounds.

Per Cent of Stur!nnts lInc*itno a Particular letter Sound

Letters Correct Ranne Possibly

Consonants 52% (20-27) 27

32% (10-19) 27

6% (1-10) 27

Vowels (short)
a 42% (3 or 4) 4

e 11% (3 or 4) 4

i 24% (3 or 4) 4

0 18% (3 or 4) 4

. u 4(1% (3 or 4) 4

Vowels (long)
a 35% (1 or 2) 2

P 33% (1 or 2) 2

i 44% (1 or 2) 2

o 30% (1 or 2) 2

u 21% (1 or 2) 2

The sponsor indicates that the low scores for short yin:Clls "e" and "o"

may be due to the prevailing usage of a non-standard form of English.

The reviewer questions why the % correct under consonants doesn't add

up to 100% since it is an all inclusive report of the data.

In addition correlations were run between the vowels and conson-

ants and the subtests6of the Metropolitan Achievement Test.

(see next page)
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CorrplEticns of MAT with Brvailt Scares

Letters Word Knowledne Word Analysis Rending Spellincl

Short Vowels
a .52 .61 .44 .58

e .34 .34 .32 .30

i .57 .60 .63 .58

o .57 .56 .52 .52

u .55 .68 .60 .65

Long Vowels
a .53 .52 .48 .49

e .48 . .44 .48 .40

i .47 .49 .47 .50

o .48 .54 .51 .48

u .47 .47 .48 .42.

Consonants .54 .61 .64

The low correlations between short "e" in comparison to other cor-

rf'letInn- pnrt,libly also indicates a unique factor in learning of this

sound. All correlations are significant at the .05 level, but they are

low enough tc suggest that other faz,tors help to determine a child's

reading capacity.

In P.S. 243 New York the New York State Readiness Test was adminis-

tered to kindergarten children at the end of the year. This data was not

yet reported. In Macon the flank Street Follow Through Story Telling

Task was administered at the end of the year to a sample of third grade

FT children in a neighboring county. The analysis procedure is now

being developed. The results will be distributed in a later report.

Concluqinn, of Scanner

1. "The Flank Street approach when opplied to an approximately simi-

lar child popelAtiol, creates nore thinking and conceptualizing

than the traditional classroom.

2. In the FT classrooms there is an "active participation of child-

ren In their own learning and also in the socialization process."

I 0 7
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3. Cooperative group functioning is present in FT classrooms.

4. The FT and Bank Street classrooms are close to each other in re-

spect to learning and socialization. A difference in this state-

ment does exist in respect to high level cognition in which the

Bank Street has more.

5. It is "the approach not the socio-economic background that ap-

pears to be the chief determinant" in levels of cognition.

6. "Adults in the FT classroom were seen as enablers of individual

autonomy and development in children."

7. "FT had a higher incidence of interaction with individual child-

ren and flexible input than non-FT, but the tem programs differed

very slightly with respect to eliciting, responding, and extending."

B. "The congruence of qualitative data and quantitative data rein- .

forces tne validity of the instrument and provides multiple evi-

dence of rnvement toward the LiS aparoecn."

9. Tha item analysis of the results in Macon County for the Metro-

politer, PeaJiross foot in.jic:;ted that "the test format appears

to orrEA.nt 63eficult;e,; to the chilnren", that "rim/ child-

ren menld `.';'CM to need scmc practice in ornalyzing the rt.:lotion-

ships of parts to construction of the unolc in terms of c..2cr.:utric

figures", and to "rscoenize tee part thct many children need some

expErienoes whion incluse practice in this skill" (relationship

of parts to the uncle).

10. The Netroolitvn Readiness Test results in Macon County indicate

that the population i;nare co:pares favorably with the national

sample.

11. The item analysis of the Metropolitan Prihnry I and II indicated

that "the children did not unfit:rotund the type of task they were

required to perform incupendently of their abilities to read or

listen to instruction :;. Further the results are most useful ac

a diagnostic test.

12. "Cffecte to improve reading cepacity must include, along with

incryPeed end specific instructions in Lord attached skills,

work on comp-chew:ion, motivation, experience, writing, or en-

coding !Allis, vocabulary and expressive abilities, and sight word

vocebulary.'

Reviverr's CrIm%entn

The Macon county and P.S. 243 study was designed to give information

concerning the Bank Street Program: The reviewer sees as a limiting factor
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in this study the fact that the Metropolitan was administered at the be-

ginning of the year in Macon County and at the end of the year in P.S. 243.

Further in P.S. 243 a second grade populatio . .1d in addition to the

first grade. It also seems unusual in the Macon County study that the meth-

od of analysis of the Story Telling Task is being developed after the test

was administered.

The sample selection erecedure needs to be more clearly stated. It

seems Very biased (a sample which best exemplifies the OS approach).

At times the Final Report is very difficult to follcw. A more con-

densed and logical arrangement of the data would make it easier to comprehend.

The BS program has attempted to collect a large amount of data. With

such an extensive collection m,stem it would seem logical to put greater

efforts into rissi:,... P-t22ver, a great amount of data is available and mul-

tiple ccmpariscn could be done if desired.

The reviewer questions the fact that with all this data collection no

measure seems to be developed for a measure of a child's image of himself.

Since tnis is one of their objectives, one would think it would receive

greater attention.

!i 1 0 9
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Part II: Listing of the Process and Product Variables

Measured by Each Sponsor

Evaluative process and product measures reported by each sponsor

are summarized in this section. Under each sponsor, the measures are

coded as follows:

Process Measures

A. Parent involvement, attitudes, etc.

B. Teacher attitudes, etc.

C. Paraprofectional involvement, attitudes, etc.
D. Adequacy of preservice and or inservice training by

sponsor

E. Classroom activities, procedures, arrangements, etc.,
with view toward degree to which they are congruent
with motel specifications.

F. Measures related to auxiliary services

G. Other

P:rodu '- Measures

H.

I.

Achievement of unit instructional objectives
Academic achievement as measured by standarized achieve-

ment tests

Il. /Post test: F. T. only
12. Post test: F. T. and comparison

13. Pre-post: F. T. only
14. Prepost: F. T. and comparison

J. Academic aptitude (intelligence) as measured by standard-

ized tests

Ji. Post test: F. T.

J2. Post test: F. T.
J3. Pre-post: F. T.

J4. Pre-post: F. T.

K. Self-concept

Kl. Post test:
K2. Post test:

K3. Pre-post:
K4. Pre-post:

L. Other

F. T.

F. T.

F. T.
F. T.

only
and compariscn
only
and comparison

only
and comparison
only
and comparison

0
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Interdependent Learnin7, Model, Institute for Developmental Studies,

New York University

Process Measures

(B) Teacher Attitudes Toward ILM Follow Through

Teachers' attitudes generally favorable.

Product Measures

(H) Decoding skills (phonics) (K, 1, 2, 3).

FT children substantially superior to non-FT
generally.

(I4) Metropolitan Achievement Test (2, 3)

FT made larger gains than comparison but were still

substantially below grade level

(I2) Metropolitan Readiness Test (1)

FT substantially higher than NTT

Home- School PartnT,rshiD: A 1.otivational ApproNch, Southern University

and A.

Process ?'ensures

(C) Attitudes of Home Teachers and Parent Interviewers

Attitudes were generally favorable toward program

(E) Classroom Observation

Nothing much substantial is reported

Product Mcasures

None
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The MathemarTnic Activities Prom-am, University of Georgia

Process Measures

(E) Project Implementation in Each Community

Adequacy of implementation varies greatly from

community to community.

Product Measures

(I4) Metropolitan Readiness Test (K and Pre 1) and Stanford

or California Achievement Tests (Post 1, 2, 3)

No data available from sponsor

California Process Model, California State Department of Education

Process Measures

(A) Parent Ideas About the Follow Through Program

Parent attitudes generally favorable.

(A) ParciiL Advisory C,=..mittec Att'tu-1.>s

Generally felt that working on PAC was beneficial

to members and FT.

(B) Questionnaire for Teachers to get impression of auxiliary

services, parent involvement, aspects of instruction-

al program, etc.

(B) Questionnaire in which teachers compared actual practices

with ideal practices and gave reasons for

discrepancies. Insufficient time is primary reason

for discrepancy.

(C) Duties Performed by Aides

Product Measures

(I2) Metropolitan Readiness (end of K)

FT means significantly higher than comparison.

.(I2) Cooperative Primary Reading Test (1)

FT means higher in all for comparison sites,

significant difference in two.

1.12
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Southwest Educational Development Lnboratory Model

Process Measures

(B) User Satisfaction

Teachers on the average expressed about a "4" satisfac-
tion on a 7-point scale on various aspects of the
program.

Product Measures

(H) Language Unit tests (K, 1, 2.)

(13) Auditory Comprehension of English and Spanish (K, 1)

Data reported as comparison among sites

(31) Short Test of Educational Ability

Given to some children in some sites

(K3) Thomas Self Concept Test (1) (two sites)

Pre and Post means were almost identical

The Responsive Environ-l=ts Corporation Model

Process Measures

None

Product Measures

None

Education Development Center Open Education Follow Project

Process Measures

None

Product Measures

None
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Hampton Institute Nonr,,raded Follow Through Model

Process Measures

None

Product Measures

None

The Florida Parent Educator Model

Process Measures

(G) Home Environment (9 aspects of home environment assessed

Pre and Post in 2462 homes)

Nearly half showed no change. Those that changed

were nearly evenly divided between increase and

decrease (based on addition data received 12/31/71).

(B) Teacher Morale measured on Purdue Teacher Ouinionaire

(10 aspects of teacher morale measured on 145 teachers)

Nu,zr of docrcazcz ber of inprpncPs

in each of the 10 aft-;a5. Sponsor says that

decreases were less than in controls where they

had control data (based on data received 12/31/71).

(A) Mother's Competence to teacher her own child was

measured on "Mother as Teacher" task.

(C) Self Esteem of Parent Educators measured on "How I See

Myself Scale" (Pre and Post on 227 parent educators).

Number of decreases exceeded number who gained

on 3 of the 4 factors (based on data received

12/31/71).

(C) Sense of Potency of Parent Educations (Pre and Post on

221 parent educators on "Soci Reaction Inventory").

102 gains, 92 decreases, 27 unchanged on "Internal

control"

(A) Self Esteem of FT Parents was measured Pre and Post on

652 parents in "How I See Myselt Scale."

Number of gains, decreases, and no changes were

about equal (based on data received 12/32/71).
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(A) Sense of Potency of FT Parents was measured Pre and Post

on "Social Reaction Inventory" (N=706)

277 increases, 308 decreases, 121 unchanged.

(A) Parents' Reaction to "Tasks" was evaluated on bases of

85,256 Parent Educator Weekly Reports.

Parents generally felt tasks to be valuable for

children

(A) Home School Relation was evaluated on basis of PEWR data.

(F) Use of Comprehensive services was evaluated on basis of

PM data

(E) Degree of Individualization of Instauction was evaluated

on basis of PEJR data.

Sponsor concluded that data showed instruction was

individualized.

Product MO'ISUTCS

(K3) Self- Concept of Children was measured with "I Feel -

Me Feel" test Pre and Post (N=1727)

Nuiuber of increases in each of 5 sill, nrerl

exceeded number o1 decreases by an avera:N
of about 100 (based on data received 12/31/71) .

The Behavior Oriented Prescription Teaching Antronch, State College of

Arkansas.

Process 2asurcs

(A) Parent Response to lessons they taught to children at

home

Parent Response was highly favorable.

(A) Parent Cooperation was rated by Home Visitors.

Rated generally high

(A) Parent Consistency in teaching lessons was rated by

Home Visitors.

Generally rated from 3 - 5 on a 5 point scale.



no

(C) Quality of Home Visits made by Home Visitors was rated
by Sponsor Staff members using "Home Visitor Observation

Form."

All eleven items were rated positive in at least

951 of the cases.

(E) Quality of Classroom Instructional Program was
evaluated with a BOPTA Teacher Observation Instrument

Product Measures

None by the Sponsor (however a disseration was done
independent of the sponsor at one site).

Tucson Early Education Model, Arizona Center for Early Childhood

Education.

Process Measures

(D) Adequacy of Summer Training Institutes for Program
Assistants was measured at three Summer Institutes.

React/or to Tnstitntes was renerallv favorable.

(F) Scope of Psychological Services

(F) Community Acceptance of Psychological Service:.

(F) Program Effectiveness of Psychological Services

(F) Efficiency of Psychological Services

Product Measures (All measures reported by sponsor were gathered

by local co=mities)

(I1) Standardized Achievement Post Test FT only data
is reported for four communiLicn (K, 1, 2, 3 -
not all grades in all communities)

(J1) Standarized I. Q. Post Test FT only data is reported for
two communities (K, 1, 2, 3 - not all grades in both

communities)

(13) Standarized Achievement Pre-Post FT data is reported in
two communities (1, 2, 3)

;

(J4) Primary Test of Mental Abilities was given Pre and Post

to FT and Comparison in two communities (1, 2, 3).

Findings mixed, but generally more gains in NFT.

0 9 I 6
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(I2) Standardi7ed Achievement Data Post test FT and
Comparison are reported in one community (K, 1)

NFT is higher in both grades.

(I) Metropolitan Achievement Test data is reported in one
community that had conducted a 3 year experiment with
random assignment to FT and NFT.

NFT group was higher in all aspects of reading
(only data reported).

Responsive Follow Thron"th Pro7ram, Far West Laboratory for Educational
Researca and Levulop:,enti.

Process t.:asures

(B) Attitudes of Teachers toward FT was gathered with a
Teacher / Teacher Assistant Survey (290 returns - 900)

Generally positive attitudes

(C) Attitudes of Teacher Assistants was gathered with a
Teacher/Teacher Assistant Survey (342 returns - 84%)

Generally positive E)ttitutles

(E) Systematic Observation of Teachers

No data gven

(E) Learning Booth Attendant Performance (N=60)

82% of those observed were rated good to excellent

(D) Quality of Laboratory-conducted workshops

Product n:asures

Learning Booth Performance was gathered to find the
% of children in K and 1 performing at various Learning
Booth levels.

(J) Wechsler (PPSI) data is being gathered in longitudinal
study.

Little data was given.
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Englemann-Becker Model, University of Oregon

Process Measures

(E) Video tapes used to help teachers evaluate themelves.

Subjective statements by teachers are favorable.
No hard data.

Product Measures

(J2) Slossens I. Q. for poor only. K-site children superior

to first site. K site above norm, first site below
norm.

(I2) WRAT with a poor X non poor comparison.

K sites higher than first sites. Non-poor
superior to poor. On reading poor and non-

poor above norm. On arithmetic poor and non-
poor below norm.

Northeastern Illinois State College Center for Inner City Studies

Process reanures

(D) Participant perception of workshop speakers done by
questionnaire.

Speakers were perceived favorable.

(B) Teacher attitudes concerning site needs (instructional
and psychological) were measured by questionnaire.

Results showed no difference between sites concerning
these needs.

(D) Comparison of Chicago and Topeka attitudes concerning
workshops.

No difference

(D) Comparison of FT and NFT attitudes concerning workshops.

FT significanily more favorable.

(E) Video tapes of classroom language episodes.

No data presented.
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Product Measures

None

New School Approach, University of North Dakota

Process Measures

(E) School district cooperation was assessed by the desire of
administrnics and teachers to continue for the next year.

Results were favorable.

(B) Questionnaire and interview

Teachers perceived student attitude toward FT
favorable. Disruptive behavior decreased by

50rifo during last quarter.

(G) Interview.

Student attitude favorable.

(C) Some dui!. Is availble in thc 1-cport fr^m

a qucstionnair and an interview.

(A) Measured by North Dakota Parent Interview Schedule

Results were favorable attitude toward FT and
active participation in FT.

(B) and (C) nd (D) V.easued by questionnaire and attendance
records. Staff tried to implement procedure.

Attendance at pre and inservice training was high.

(L) School district coordination of medical, dental, and
social services were identified by a questionnaire given
to students and by school records.

Results favorable except 2Ccf, of those referred by
teachers for guidance and psychological cervices
did not receive service or it was delayed.

(E) Ideal-Classroom Environment Scale, Factors Related to
Actual-Ideal Discrepancies.

Results indicated that teachers agreed to ideals of
program but couldn't necessarily implement, them.
Insufficient training is reason given for failure
to implement ideal aspects of program.

1 t)



114

(A) Parent perception of program in Washington trial done

by questionnaire.

Variety of data given in report.

(G) PROSE measure given.

No identification of measure given new data on it.

Product Measures

(H) Teacher evaluation of student progress

Less than 8010 of the students attempted to complete
basic, skills of the program.

(1.2) Metropolitan Reading Readiness Test Form A used.

Result: Less than 751, obtained average or above

average score.

Guter-MacGinite Reading Test given to all FT.

Weakness in area of Reading Comprehension for
grades 1, 2, 3.

(11) Standard Reading Inventory 991(1 Classroom Reading
Inventory given in Spring to populations at several

sites, K-3.

Results indicated that all students could pronounce
required words, but they were word by word readers;
lacked expression and fluency.

Behavior Analysis Pro7ram, University of Kansas

Process Measures

(E) Video tapes used to help teachers evaluate themselves.

Subjective statements by staff are favorable.

No hard data.

Product Measures

(L) Post test comparison of BA Head Start versus regular
matched Head Start using WHAT. BA more favorable.

(L) Pre test WHAT entering BA K. G. Comparison of children
from BA Head Start, and no pre K. G. experience (above

and below poverty income).

1 2 0



115

BA Head Start above pre K. G. and pre K. G.
above poverty income better than below poverty
income.

(L) Pre test - WRAT entering BA K. G. comparison of BA
Head Start versus no pre K. G. experience for above
poverty family income. Indians BA Head Start scored

higher.

(I2) Metropolitan Reading Readiness Test used.

FT more favorable.

(I2) WRAT used. FT more favorable.

(13) WRAT data available. No analysis of it was done.

High-Scope Educational Research Foundation

Process MeoF:ures

(E) Pupil observation checklist

No data received for 1970-1971.

Product Yeasures

(j1) Stanford Binet

No data received for 1970-1971.
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Individulllv Proscribed Tnstruction and the Primary Education Project.

Looming Rosearch and Deolopment Center

Process Measures

No particular overall process measures were taken and reported

for 1970-1971. Experimontal testing was done to help discover

a moasuro torned dcgroo of implementation.

Product Measures

(H) Pro-post Mastery of Curriculum (k,l)

(I1) WRAT (K,1)

(12) WRAT data taken on compnrison group (3), but rosults
will not be computed until F.T. group also roaches

grade 3.

(L) Cononical correlation betweon quantification pro-test
and WRAT post-tort with variables being the roan, standard
deviation, skewness, and kurtosis of each tout distribution.

Ban% Ste-%t Dan. Street Calicee

Pro:!ess M,,Psur-s

(E) Adult child cor.runication. Comparison made of F.T.,

B.S.S.C., and N.F.T.

(G) Staff Devolopmental ProcoLis.' Report not yot submitted.

(G) Homo-school Relationship. Report not yot submitted.

Product Measures

(H) Piagetian Tasks. Report not yot submitted.

(H) Bank Streot F.T. Reading Comprohonsion Test and the
Diagnostic Test of Basic Roadinf: and Decoding Skills.
Comparison F.T. and N.e.T. Partial results aro reported.

(H) Bank Street F.T. Story Telling Task. (3) Data not yot

reported.

(I1) Motrorolitan Reading Test.
Motropolitan Primary (1,2)

(1) Now York Stato Reading Tost
group. Data not roportod.

Partial results are favorablo
Partial rosults aro prosontod.

givon to N.F.T. comparison
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(L) Difforontiatnd Child Behavior. Comparison of F.T., B.S.S.C.,

and N.F.T. Results favorablo.

(L) W.P.P.S.I. No report givon.

(L) LEITER International Scale. No report given.

1) 1) 12,1
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